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Abstract. Starting from the socio-political context of changes that have affected the
education systems of Eastern European countries, the authors summarize the spe-
cific nature of the process of democratization of education in Europe at the turn of
the century. The paper analyzes the purpose of democratization of education and of
introduction of Civic Education and Religious Education classes in the education
system of the Republic of Serbia, observing the idea that education may serve as
a generator of social changes, and stating that school is an important support pil-
lar in promoting and accepting the values of the community, as well as in personal
growth and the development of every individual. The presented theoretical concepts
are supported by the summary of results of empirical studies that have been focused
on the analysis of the pedagogical aspects of the implementation of teaching these
subjects at the secondary level of education from the perspective of teachers, pupils
and parents. Based on the insight into the topic, the authors suggest searching for a
“common tangent” in Civic Education and Religious Education teaching process via
an open and tolerant dialogue of participants of both subjects, which would enable
the exchange of experiences, attitudes, and opinions of pupils, as well as coinciding
and permeating of spiritual and democratic values as a foundation for further democ-
ratization of school in general.
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Introduction: Democratization of Education

The last decade of the 20" century in Eastern European countries was marked
with strong political, economic, and cultural transformations, whose na-
ture was extremely turbulent in contemporary Serbia. The direct cause of
the above-mentioned changes was “the collapse of communism in 1989 and
reaching of international consensus on the needs for development of demo-
cratic forms of rule” (Clive, 1997: 184). Parallel with structural and economic
transformations, the reforms in the countries of this region were also focused
on the changes within education systems as generators of social changes,
since setting up of a democratic political system and the development of a
democratic culture entail the functioning of the overall community in accord-
ance with the democratic values.

J. Dewey (1859-1952) provided the best description of inter-dependence
between the process of education and democracy, as well as the type of educa-
tion that could fulfil the requirements of a democratic society. The American
philosopher did not comprehend democracy solely as a political system and
the form of rule, but rather perceived it as a social system and the form of
moral and spiritual association, a form of unique philosophy of daily life, the
value of which develops in joint living and “joint exchange of experiences”
(according to: Bernstein, 2008: 24). In his work Education and Democracy
(1916), Dewey emphasized that this mutual exchange of experiences ensured
in turn a stimulating environment that supports growth and the development
of each individual. He explained the role of education in a community based
on mutual co-operation as a process of enriching of power to freely and fully
participate in joint activities. Therefore, education is necessary to all indi-
viduals, regardless of their physical and psychological inequality, so that each
and every individual can develop their individual potential and accomplish
their unique contribution to the society (Djui, 1970: 213).

Reviving the above-mentioned theoretical postulates, contemporary re-
formers use education in their attempts to reach all members of the commu-
nity who need to be provided the understanding of democracy as a form of
social life and its core values by adopting the democratic way of thinking and
patterns of democratic behaviour. The noted processes in young democracies
of Eastern European countries conditioned the changes in objectives, con-
tents, and methods of education during the 1990s, which was recognized as
the beginning of a new stage in the democratization of education (Mijatovi¢
i Soos, 1999: 601). Numerous international discussions and exchanges of ex-
periences related to the topic of democracy in school (Clive, 1997: 183) had an
important impact on shaping of the above-mentioned processes. The period
was also marked with launching of argumentatively coloured discussions on
the importance of differentiating between the terms education for democra-
cy, which emphasized the dimension of political socialization and rehabilita-
tion, and the term education in democracy, which was much more in Dewey’s
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spirit and marked an active mutual transformation of the school and society
(Carr, 1998; Dobozi, 2003).

The Recommendation of the Council of Europe on education for active
participation in the democratic society was passed in 2002. The Recommen-
dation suggests to all communities in the region to introduce and further de-
velop the so-called civic education via three levels of acting: as a special
teaching subject, in the form of inter-subject topics and cross-curricular edu-
cation. The document emphasizes that education for democratic citizenship
could contribute to democratization, tolerance, promotion of values that lead
towards the inter-cultural dialogue, and solidarity of all the citizens. The ex-
perience-based, participative and research study methods of teaching that rely
on the exchange of experiences between teachers and their pupils at local, na-
tional and international levels via the co-operation with the civil sector, with
the assistance of the media and new information-communication technolo-
gies (Council of Europe, 2004: 4), were deemed suitable.

Significant differences in the organization of contemporary education
are present as the effect of integration of national values and cultures of a
certain country, honouring the tradition and previous positive experiences
in this field, in spite of the fact that Eastern European countries have start-
ed changes in education systems with the same mission (the development of
democratic community), deploying similar reform principles (decentraliza-
tion, democratization, liberalization, pluralism, and freedom of choice). An
important aspect of this process is related to democratization of the school
curriculum. In this regard, the paper discusses the democratic changes of the
secondary school curriculum in the Republic of Serbia through the analysis
of the pedagogical aspects of implementation of the subjects Civic Educa-
tion and Religious Education. The analysis included tests of achievement of
education objectives, the implementation of teaching contents, as well as the
experience of effects of their implementation from the perspective of teach-
ers, pupils and parents.

Democratization of the School Curriculum

The values of the democratic community can be most efficiently developed
and adopted in the school context, as claimed by Dewey, if school is enabled
to function as a live and actual social institution where pupils learn from their
own life experience through acting in the community of mutually different
peers, and resolving actual, or real life problems (according to: Westbrook,
1993). At the same time, the pupils should primarily master the methods that
enable continuous extension of the scope and accuracy of individual’s per-
ception of the meaning of things arising as the result of the experience of a
specific community. This can be achieved in the environment that encourages
participation and free expression of the opinion and needs of every individual,
where no emphasis is placed on the adoption of finished knowledge, but rather
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on the exchange through a dialogue that nurtures tolerance towards different
opinion, fairness, honesty, solidarity (according to: Webster, 2009), as well as
critical thinking and coping, i.e. facing.

That is why contemporary school reformers are inclined to single out
democracy, critical thinking, relational ethics, creativity, social justice, and
solidarity as the key values. The above-mentioned values are perceived as the
basis for the re-organization of educational institutions at all levels, which
need to become available to everyone and serve as a meeting point of different
psychophysical, social, cultural, and political possibilities of children, young
people, and adults (Moss, 2008: 15). At the same time, in schools of multi-
cultural countries of Europe, which advocate the discussion on the rights,
values, and ethical dimension of human activities, it is not possible to clearly
differentiate the private from the public in the dialogue of pupils who belong
to different ethnic, cultural, and religious groups. Aiming at overcoming the
potential tension in schools, the Council of Europe has affirmed an inter-cul-
tural approach and training of young people for international cultural co-
operation (Evropska dimenzija obrazovanja, 1997) on the one side, and the
concept of multi confessional religious education, which includes introducing
pupils to all religions of the world, on the other (Daci¢, 2005; Mrscevic, 2009).
On the other hand, in Eastern European countries, where religion used to be
expelled from schools at a certain point due to ideological reasons, there is a
strong tendency to re-instate Religious Education (Kuburi¢ & Moe, 2006) in
schools as a form of rehabilitation of national and cultural identities that are
getting dispersed under the pressure of the globalization processes.

The above-mentioned contradictory flows of democratization of the con-
temporary school are the part of the endeavour to make the educational proc-
ess more flexible and differentiated, thus making it more harmonized with
the pressures of a modern life (Havelka, 2000) and challenges of living to-
gether within specific multicultural communities. An adequate space for the
fulfilment of the above-mentioned objectives, contents, and methods of work
in schools was created via the process of diversification, which enabled an in-
troduction of a larger number of elective and optional subjects apart from the
mandatory ones (academically oriented). According to the Eurydice data base
overview, elective subjects that are present in European schools at the level
of primary education include religious education, ethics, social and cultural
studies, foreign languages, and programmes of civic, global and media educa-
tion in the form of a cross-sector approach. In addition to elective subjects at
the level of secondary school education dealing with the analysis and discus-
sion on different aspects of social and cultural life, foreign languages, or IT
and computer literacy, there are also elective subjects dealing with a more
complex study of previously mandatory subjects or organized courses based
on new approaches in teaching suggested by school and the local community
(according to: Vuji¢, 2002).
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In addition to the democratization of the formal curriculum, some au-
thors (Raki¢ & Vukusi¢, 2010) emphasize the significance of the “hidden
curriculum” which helps pupils to learn about the values throughout their
entire stay in school environment, where they receive messages via different
social interactions, which sometimes remain imprinted in them for the rest
of their lives. The teachers with their complex roles and “functional civic
behaviour” (Christ et al., 2003), which promotes efficient functioning of the
institution, are the key of this complex network of social and cultural rela-
tions. The changes of culture of the contemporary school should be directed
towards abandoning the model of power and setting a balance between the
cultural role and cultural support. Such a model of school culture entails that
the overall climate of school work and behaviour of all stakeholders of school
life reflect a clear division of roles and responsibilities, interest for other peo-
ple and active support to their participation in the life of the institution (ac-
cording to: Pavlovi¢, 2005: 220).

Religious Education and Civic Education at the centre of the
curriculum democratization in the Republic of Serbia

The process of democratization of education in Serbia at the turn into the
21% century began with great enthusiasm and a wide circle of interested par-
ticipants (the Government, the Ministry of Education and Sports, experts,
professional public, teachers, institutes, international and non-government
organizations), which enabled a rapid adoption of the appropriate strategy
(Kvalitetno obrazovanje za sve, 2002) and the required legislation (Zakon o
osnovama sistema obrazovanja i vaspitanja, 2003), the mechanisms which
guaranteed observing of human rights for all categories of population and
participants in the education process. The above-mentioned Law set forth that
the purpose of re-organization of school life was to enable active participa-
tion of all those who were learning “irrespective of gender, race, national,
religious and linguistic affiliation, age, physical and psychological constitu-
tion, social and cultural heritage, financial status, political affiliation or other
personal characteristics” (Article 4). A special Article of the Law set forth
the rights of children and pupils (Article 95) and additionally elaborated their
right to get organized (Article 98).

In accordance with the recommendations of the Council of Europe, the
plans envisaged the introduction of appropriate contents at different levels
of educational systems and their harmonization with the European dimen-
sion of education aimed at enabling pupils to adopt knowledge and develop
attitudes and skills necessary for competent participation in the social life of
a democratic community. The process has also taken into consideration the
commitment of a community towards the rehabilitation of religious education
based on the experiences of other countries in transition, as well as on the
analysis of professional and scientific attitudes towards the need and the pos-
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sibilities for introduction of religious contents into the process of education.
Hence, Civic Education and Religious Education appeared both in primary
and secondary schools in Serbia as (experimental) optional subjects in 2001,
as the result of the above-mentioned process. During the following school
year of 2002/2003, the afore-mentioned subjects were introduced as elective
subjects in the first and second grade of primary and secondary school, and
as optional subjects in the third grade of primary and secondary school. The
Manuals and reference books for teachers were elaborated intensively along
with the accelerated development of training programmes for teachers, since
during their pre-service education teachers were not trained to work in these
specific fields. However, democratic changes in the Serbian education system
lost their impetus and entered the period of stagnation under the influence of
the dramatic changes in the political life of the country during the spring of
2003. A type of impulse and intensification of efforts for the continuation of
democratization arose in 2005, when Civic Education and Religious Educa-
tion became mandatory elective subjects in all grades of primary and second-
ary schools, bearing in mind that pupils were enabled to change their original
choice during the same education cycle (according to: Baucal et al., 2009).
At this moment, the subjects of Religious Education and Civic Education are
alternatives chosen by pupils of all eight grades of primary school and four
grades of secondary school.

Objectives and Tasks of Religious Education and Civic Education
in the Secondary School System of the Republic of Serbia

Religious Education was introduced in the Serbian education system as a sub-
ject with confessional property. The objectives and tasks of Religious Educa-
tion have not been changed since the official introduction of the subject and
they have preserved their original form. The above-mentioned objectives and
tasks were identically formulated for primary and secondary school for the
first time in the Official Gazette of the Republic of Serbia — Education Journal
(hereinafter referred to as: OGRS — EJ) No. 5/2001. The formulated objectives
and tasks were transposed without any amendments into the OGRS-EJ No.
4/2003 (within the Rulebook on general and special bases of curricula for the
first grade of primary education, where the term “outcomes” was used instead
of the term “tasks”, although their contents were identical); once again, for the
third time, they were laid down without any amendments in the Rulebook on
the curriculum of the subject of Religious Education for secondary schools
(OGRS - EJ No. 6/2003, which used the term “tasks”) (according to: Kuburié¢
& Zukovié, 2010: 36). The above-mentioned documents emphasized that the
objective of Religious Education was to acquaint the pupils with religion and
spiritual experience of their own, historically given Church or religious com-
munity, as well as the need for an open and tolerant dialogue and appreciation
of other religious experiences, scientific findings, philosophical views and all
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positive experiences and accomplishments of the mankind. The documents
also emphasized the objective of building up social relations among pupils
and the development of ecological awareness. The primary tasks of Religious
Education included providing pupils a comprehensive religious view of the
world and life as well as systematic acquainting of pupils with their religion
in its doctrinal, liturgical, social, and missionary dimension in the spirit of a
tolerant relationship towards other religions by embracing all positive expe-
riences of the people irrespective of their national and religious affiliation.
The process of accomplishment of the above-mentioned tasks should be car-
ried out at both informational-cognitive level, and at experiential and active
level, which opened up the possibility to direct the development of religious
attitudes in a systematic way. The curriculum of Religious Education was
conceived based on the principles of an “open curriculum”, which provided
space for free and creative work of pupils and teachers (Midi¢, 2004), taking
into consideration the role of religious education in schools, as well as the
observation of specific characteristics of Religious Education and the criteria
of the “hierarchy” of the religious contents presented in teaching units. In that
sense, specialized reference books (Kuburi¢ i Zukovi¢, 2010) emphasize that
the contents of Religious Education should provide not only the knowledge on
religion, but also assist young people to critically judge their own life as well
as all the problems and issues of the society and the world they live in.

Civic Education, which was originally called Education for Democracy,
was introduced as an elective subject along with Religious Education during
the school year of 2002/2003. The objective of Civic Education at the second-
ary school age stated that “pupils should acquire knowledge, develop their
own abilities and skills, as well as adopt values that are the precondition for
wholesome development of the personality and for a competent, responsible
and engaged life in a modern civic society in the spirit of observing of human
rights and basic freedoms, peace, tolerance, gender equality, understanding
and friendship between nations, ethnic, national and religious groups” (OGRS
— EJ No. 5/2001). The analysis of consequent amendments to the Rulebook
(OGRS — EJ No. 5/2003; No. 11/2005) showed that the topics were gradually
extended, and the focus of teaching topics was shifted, which brought Civic
Education in secondary schools closer to the issues of civic activism and edu-
cation for democracy (according to: Klemenovi¢, 2010). The curriculum of
Civic Education in the first grade of secondary school anticipated the study of
various issues of nature and mode of regulating relations within a group/com-
munity together with training in a non-violent communication and techniques
of peaceful conflict resolution. The topics on the rights and responsibilities
were transferred to the second grade of secondary school, while comprehen-
sion of democracy and civic society was envisaged for the third grade along
with the planned actions. The curriculum of Civic Education for the fourth
grade of secondary school familiarized pupils with the right to free access to
information, socio-economic rights, and the world of professional education
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and labour. The teachers were suggested to carry out the educational process
in classes throughout the year in accordance with what was taught by build-
ing up democratic atmosphere and observing of pupils’ rights. The workshop
mode of class work was suggested as the basic methodical approach in Civic
Education teaching, while other forms of class work included simultaneous
individual activity, work in pairs or small groups, exchange and discussions
in circle, group discussions, and presentations in front of the whole group.
The new Law on the Foundations of the Education System (Zakon o osno-
vama sistema obrazovanja i vaspitanja, 2009) did not set forth the changes in
the status of the subject of Civic Education. However, the implementation of
an innovated curriculum for the first grade of secondary school commenced
at the beginning of the school year 2009/2010. The institutions in charge of
curricula drafting elaborated one curriculum for grammar schools and three
curricula for vocational and art schools for educational profiles in the dura-
tion of 2, 3, and 4 years. The new curricula were aimed not only at acknowl-
edging the differences in the duration of education, but also at those arising
from specific needs of pupils in different schools. This caused some changes
in the objectives and tasks of the subjects, content updates, and certain meth-
odological improvements, although the central topics remained the same.
Taking into consideration the contents that are currently taught within
the subjects of Religious Education and Civic Education we can conclude that
they are based on different value systems. It seems, however, that even though
they have different bases, both subjects have a significant potential for the
development of the pro-European democratic values and the cultural identity
of young people, which opens up the space for inter-cultural education via the
processes of developing, cherishing, and strengthening of cultural pluralism
and tolerance. The current experiences in the implementation of Civic Educa-
tion teaching (Baucal et al., 2009; Purisi¢-Bojanovi¢, 2006) show that, during
the education process, pupils simultaneously build up self-respect and acquire
competences required for coexistence with different cultures. The pupils are
given the opportunity to develop the abilities of constructive communication,
tolerance of different views and behaviour, awareness of individual and col-
lective responsibility, understanding of national and cultural identity in the
interaction with cultural identity of Europe and the rest of the world. The
creators of the European educational policy have recognized the significance
of religion teaching (irrespective of the fact whether it is conducted as con-
fessional, multi-confessional, or non-confessional) for inter-cultural educa-
tion and establishing of the inter-religious dialogue. They also emphasize that
learning for diversity and learning for common interest should be perceived as
a model where the particular and the universal can co-exist equally (Hasall &
Roebben, 2006: 448). The essence is in the aspiration to create the conditions
for understanding and acceptance of diversity by adopting religious values
that will be positively correlated with the principles of tolerance, pluralism,
and multiculturalism. In the light of the above-mentioned arguments, it seems
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justified to expect both subjects to be in the function of democratization of
education, modelling of the school community as a micro-cosmos of an open
society (Kodelja i Bassler, 2004), and therefore in the function of the develop-
ment of universal human values.

Results of the Survey on Civic Education
and Religious Education Teaching in Practice

The beginning of Religious Education and Civic Education teaching in Ser-
bian schools attracted wide attention of the scientific, professional, and wider
public, which contributed to the appearance of an increasing number of dif-
ferent reports produced by the government and the non-government sector
every year (Avramovic¢ i Maksi¢, 2002; Joksimovi¢, 2003; Smith ez al., 2002).
During the past several years, the team of researchers from the Department
of Pedagogy of the Faculty of Philosophy, University of Novi Sad has joined
the above-mentioned efforts and the results of their resercah will be presented
in short below. These studies focused on different aspects of teaching these
subjects at the secondary school level, placing emphasis on the analysis of the
fulfilment of tasks and objectives of Religious Education and Civic Education
based on assessments made by teachers (Gaji¢, 2009; Klemenovi¢ i Lazié
2007; Klemenovi¢ 2009; Zukovi¢ 2006), with an insight into the expected and
observed effects of teaching these subjects from the perspective of pupils and
their parents (Zukovi¢ 2009a, 2009b). The studies also dealt with the extent to
which educational contents of these subjects were in the function of the devel-
opment of inter-culturalism (Zukovi¢ et al., 2010) and an assessment of their
potential contribution to the development of the national and cultural identity
of pupils, i.e. their contribution to adopting pro-European and universal val-
ues (Klemenovi¢ i Zukovi¢, 2012). The following paragraphs briefly present
some results of the above-mentioned studies.

According to the results of the study (Gaji¢, 2009) that included the sam-
ple of 240 teachers of Civic Education in different types of secondary schools
at the territory of the Republic of Serbia, it was concluded that the accom-
plishment of the curricula tasks and objectives in the teaching of the subject
varied in practice. Although teachers gave different assessments of the level
of fulfilment of tasks and objectives, the majority of them agreed that the
greatest success was realized in the fulfilment of the following objectives:
acquiring knowledge on the types of rights, relationships among them, and
correlation between rights and responsibilities, as well as the development of
sensitivity towards the violation of children’s rights and readiness to protect
one’s own rights and the rights of others. Acquiring knowledge on cultures
of other nations was singled out as the objective that was fulfilled to the low-
est extent. Certain statistically significant difference occurred between the
teachers of Civic Education who taught the subject in secondary schools in
smaller cities. These participants in the survey singled out the following as
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the most successfully fulfilled tasks and objectives of Civic Education: devel-
opment of critical thinking about social processes; suppression of prejudice
on cultures and history of other nations, and understanding of culture of one’s
own nation, and fostering development of national identity.

In the study (Klemenovi¢, 2009) focused on the assessment of relativ-
ity of the programme package of Civic Education for secondary schools, the
same participants in the survey criticized most the contents and activities in
the field of human rights (2™ grade) and topics in the field of civic democracy
(3 grade). The teachers emphasized that the contents in the field of human
and children’s rights were less interesting, burdened with superfluous repeti-
tions and inadequate methodological procedures and workshops scenarios,
which were not best suited for secondary school pupils. Among the problems
in practical work, the teachers singled out the unnecessary number of classes
for planning of actions in favour of rights. The above-mentioned problem not
only narrowed the topics and disturbed the dynamics of education process,
but also often could not be carried out fully, due to the fact that pupils did not
posses the required knowledge and skills, and did not display a required level
of maturity. Therefore, teachers suggested the innovation of methodological
procedures, an introduction of new topics, and the change of the status of the
subject. Certain number of teachers emphasized the significance of evaluation
of the overall commitment of pupils, and the need to evaluate the knowledge
in this subject in order to strengthen the overall education effects.

The teachers recognized a part of the problem related to the fulfilment of
objectives of Civic Education teaching in a specific climate of the local com-
munity, which did not display sensitivity and understanding for the needs and
activism of young people. Regretfully, the above-mentioned spirit is present
in a certain number of educational institutions in which the Pupils’ Parliament
is present only formally and young people are deprived of a more significant
impact on organization of life and work of school (Klemenovi¢ i Lazi¢, 2007,
Klemenovi¢, 2009). The teachers of Civic Education therefore emphasize that
democratic education and training for participative learning is necessary for
all school teachers since it serves as the precondition for the democratiza-
tion of the education system. The fact that teaching personnel, particularly in
vocational secondary schools, does not dispose with appropriate pedagogi-
cal and psychological knowledge and the didactic and methodological skills
necessary for working with young people in interactive teaching, in addition
to professional competences, makes an important obstacle in overcoming for-
malism and the traditional understanding of education.

In the survey of opinions of secondary school pupils on the implementa-
tion and effects of Civic Education teaching (Zukovi¢, 2009a) it was found
that almost three quarters of young people thought they could have great ben-
efits from attending this subject but that their potentials were not sufficiently
utilized in practice. One quarter of secondary school pupils were not sure
whether certain changes in their behaviour could be attributed to the effects



Jasmina Klemenovic and Sladana Zukovié 474

of Civic Education, while almost one half thought that their attendance at
classes neither affected the change of their behaviour nor had a significant
effect on their development. Less than one third of secondary school pupils,
however, considered that the attendance of Civic Education classes affected
their development and behaviour primarily in the domain of improvement of
communication and more mature, i.e. realistic perception of themselves and
other people.

When it comes to Religious Education, it is important to point out the
results of the study (Zukovi¢, 2009b) focused on the analysis of the expected
and observed effects of attending this subject by secondary school pupils and
their parents. The research showed that religious affiliation and interest of pu-
pils in this field were the most frequent motives for choosing the above-men-
tioned subject, supported with the desire for new knowledge and expectations
related to a positive impact on personality. The respondents were asked to as-
sess the extent to which Religious Education contributed to the fulfilment of
certain educational goals as well as whether they noticed certain changes that
happened under the influence of that subject. The majority of pupils and their
parents claimed that attending the subject of Religious Education contributed
to better knowledge of religion, culture, and tradition of their own people.
The respondents also emphasized that positive effects were visible in the field
of moral development of personality, system of values, and level of religious-
ness. In short, based on the presented data, it was concluded that the observed
effects (new knowledge, development of religious feelings, positive changes
in pupil’s behaviour and personality etc.) were in accordance with the reasons
for choosing that subject, and that respondents’ expectations were fulfilled
to a high extent. We should not, however, overlook the fact that, according to
the results of this study, a significant number of respondents (22% of pupils
and 26,95% of parents) did not notice any effects related to attending of the
subject. The results of the research provided a contribution to the analysis
of pedagogical and methodological aspects of Religious Education teaching
in the school system. Positive impressions about Religious Education were
primarily related to the contents presented via that subject, and the diversity
of classes of Religious Education compared to other school subjects (less for-
mal atmosphere, no pressure related to evaluation and grading). At the same
time, some respondents stated their remarks related to teaching in the sense
of organization, work conditions, and teaching methods. Therefore, based on
research results on expectations of pupils and their parents, as well as based
on their experience related to the effects of attending the subject in the previ-
ous period, one can get the impression that religious education in schools had
a great educational potential, but that the above-mentioned potential had not
been fully utilized.

In addition to the opinion of pupils and parents about Religious Educa-
tion, it is also important to point out to findings of the study (Zukovi¢, 2006)
conducted on the sample of teachers and professional associates-pedagogues.
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This study concluded that it was important to emphasize not only respond-
ents’ opinion that Religious Education found its place in the school system,
but also their experience, which confirmed that certain problems occurred in
Religious Education teaching. They included the problems of technical and
organizational nature, the lack of personnel, insufficient pedagogical, didac-
tic and methodological capacity of teachers, inadequate textbooks, and con-
tents that were not best suited to children’s age and their understanding of the
subject. A very important finding of this research was related to respondents’
attitude towards the need for overcoming the rivalry and antagonism between
Religious Education and Civic Education. These subjects were set up as alter-
natives that excluded each other, even though it should not be the case, taking
into consideration the purpose of their introduction in the school system.

This is supported by research results on the attitude towards universal
values in pupils who attend religious education and pupils who attend civic
education (Klemenovi¢ i Zukovi¢, 2012). Specifically, it was found that both
groups of pupils positively and highly evaluated the universal values that can
be regarded as inconsistent with the value objectives explicitly or implicitly
present in the curricula of these subjects. The obtained results imply a neces-
sity of reflection and the search for “common tangents” in teaching these
compulsory elective subjects.

Conclusion

Based on the presented summary of changes in the curriculum at the second-
ary level of education in Serbia, it can be said that advocacy of democrati-
zation contained in policy documents and the newly-adopted legislation has
become the daily life of educational institutions. In the life and work of school
there are innovations which enable pupils to directly exercise their individual
rights (and obligations), as well as the rights to organizing and associating (for
example, the Pupils’ Parliament has emerged for the first time), with the pos-
sibility to study new educational contents of both elective and optional sub-
jects, which are better organized from the perspective of teaching methods.
In addition, much more attention in this period was dedicated to additional
general pedagogical, psychological and methodological training of teaching
personnel in order to implement the activating methods and learning proce-
dures and promote the importance of activism of young people both at school
and in the community.

Religious Education and Civic Education have been introduced in all
grades of primary and secondary school as elective subjects that satisfy dif-
ferent interests and potentials of pupils, in accordance with the affirmation of
democratic values in the education system of Serbia. The tasks and objectives
of the above-mentioned subjects were a basis for setting high expectations
in the sense of their contribution to the development of democratic values in
the education process. However, striving to come to life in Serbian schools,



Jasmina Klemenovic and Sladana Zukovié 476

the new subjects underwent different challenges and transformations: their
status was changed three times; the Rulebooks on the type of degree required
to teach these subjects were amended several times; the organization of ba-
sic training and specialization of teachers lagged behind; the elaboration of
adequate Rulebooks for teachers was delayed due to changes in competent
institutions, etc.

In spite of the mentioned obstacles, the results of presented empirical
studies focused on analyzing pedagogical aspects of the implementation of
the subjects Civic Education and Religious Education showed that all stake-
holders in the educational process agreed that the objectives of teaching in
practice were generally successfully exercised, and that special attention was
paid to different teaching methods approaches. Continuous improvement
of software packages for these subjects through amendments of interactive
methods and content alignment with current social issues focusing on young
people opened up the opportunities for Civic Education and Religious Educa-
tion to remain important focal points in the debates about the meaning and
dynamics of the democratic changes of education in Serbia.

The above-mentioned findings are also supported by the latest data on
the effects of Civic Education teaching (Baucal ef al., 2009), which indicate
that the general level of knowledge of the contents of this subject corresponds
to the knowledge of other subjects taught at school. This study found that the
level of trust in social institutions declined with the increase of pupils’ knowl-
edge on social phenomena, while the willingness of secondary school pupils
to actively participate in the life of a family and community increased with
the increase of trust in institutions. The same research found that more than
one quarter of pupils were satisfied with the topics that were studied within
Civic Education. Three quarters of pupils evaluated positively the opportuni-
ties offered by the subject to express their own opinions and casting of light
on sensitive subjects from different perspectives, as well as their relation with
everyday life. In that sense, it can be said that a significant improvement in
the implementation of teaching the subjects Civic Education was achieved
at the beginning of this decade, when particular amendments to the objec-
tives and tasks were made, the contents were updated (protection of safety of
young people against violence, inclusion of persons with disabilities, pupils’
parliamentarism, implementation of pupils’ projects, media literacy, gender
equality, peace culture, humanitarian law, education for a society of equal op-
portunities, etc.), and certain improvements of teaching methods were intro-
duced (application of films as teaching aids, developmentally based methods
used in training of youth, workshops and evaluative procedures suitable for
the school use) compared to the curricula that were implemented previously
(according to: Klemenovi¢, 2010).

The most recent data on evaluation of the process of implementation and
effects of Religious Education (Gasié-Pavisi¢ i Sevkusi¢, 2011) provide valid
arguments for considering the need to introduce certain changes that would
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contribute to the increase of the quality of teaching of this subject. For exam-
ple, there are data that indicate the need for changes related to the concept of
textbooks, application of various teaching methods, and the need for continu-
ous professional training of the teaching personnel. Even though the find-
ings on the dominantly positive evaluation of this subject are encouraging,
the authors of this study expressed some remarks related to the aspect of the
didactic transposition of certain theological knowledge, which indicates the
need for further perfecting of the Religious Education curriculum.

Along with everything that was mentioned above, a gradual advance-
ment in the organization of teaching of mandatory elective subjects could be
accomplished by increased engagement of professional boards, where teach-
ers of Religious Education and Civic Education would communicate and ex-
change experiences, supported both scientifically and professionally by the
government and non-government sector.

There should be a continuation of work on the creation of the conditions
for the attendants of different elective subjects to exchange personal experi-
ences, attitudes, and opinions in an open and tolerant dialogue. The above-
mentioned approach could contribute to the replacement of the current model
of “modernism or tradition” with the model of “modernism and tradition”,
which would enable encountering and permeating of spiritual and democratic
values as foundations of democratization of school in general and ultimately
facilitate the functioning of young people in the world of diversities.
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Jacmuna Knemenosuh u Cnahana 3ykosuh
I'PABAHCKO BACITUTABE 1 BEPCKA HACTABA YV ®YHKIIUIN
JEMOKPATHU3AIIUIJE OFPA3OBAA V PEITYBJIMLIU CPBUIN
Ancmpaxm

[onazehu ox ApyIITBEHO-NOTUTHIKOT KOHTEKCTA IIPOMEHA KOje Cy 3aXBaThiie o0pa-
30BHE CUCTEME MCTOYHOEBPOIICKUX 3eMaJba, ayTOPKE PE3UMUPAjy celnpUIHOCTH
mporeca ieMokpaTu3aiuje oopasoBama Ha pazmehn Bekosa y EBponu. YBaxkaBajyhn
naejy aa obpazoBame MOXKE Ja MpeICcTaBjba I'eHepaTop APYIITBEHUX MPOMEHA a
LIKOJIa Ba)KaH OCJIOHAIL y IIPOMOBHCAbY M IIPUXBATAY BPEIHOCTH 3ajeIHULIE, KAO U
JUYHOM PACTy M Pa3BOjy CBAKOT TOjeIMHIIA, Yy Pajly ce pa3Marpa CMUCA0 JIEMOKpa-
TH3aluje o0pa3oBama 1 cBpXxa yBohemwa rpaljaHcKor BacluTamba U BEpPCKe HACTaBe
y mikosicku cucteM Penyounke Cpouje. M3noxkene Teopujcke MoCcTaBKe MOTKPErbe-
HE Cy U CaXXCTHM IPEIICAOM pe3yJiTaTa EMIUPH]CKUX UCTPaXKMUBaKka Koja Cy Omiia
ycMepeHa Ha aHajJIu3y IearollKhX acleKkara peaju3alije HacTaBe MOMEHYTHX
MpeaMeTa Ha CPe/hOIIKOICKOM HUBOY 00pa30oBama MpOICHUBAHUX U3 MEPCICKTH-
BE HACTABHHUKA, yUeHHKA U poiuTe/ba. Ha OCHOBY yBH/Ia Y MPOOIEMaTHKY ayTOPKe
CyTepHIly Tparame 3a ,,JOOUPHUM Taukama’ y peanu3anuju npenmera ['pahancko
BacnuTame U Bepcka HacTaBa Kpo3 OTBOPEH M TOJEPAHTAH JIMjaJIor NoJIa3HUKa 00a
npeaMera mro Ou oMoryhuiio pasmeHy HCKycTaBa, CTaBOBa M MUIIJbEHA YUCHUKA,
MIPOXKUMae TyXOBHUX U IEMOKPATCKUX BPEIHOCTH K0 TeMeJba 3a Jajby JIeMOKpa-
TH3ALU]Y MIKOJIE Y LEIUHH.

Kmwyune peuu: nemokpaTu3sanuja oopazoBama, 00pa3oBame 3a JeMOKpaTHjy, rpahan-
CKO BacCIINTame, BEpPCKa HACTaBa, cpeAma mrkona y Cpouju.
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SAcmuna Knemenosud n Cnajkana 3yKoBUY
I'PAXXTAHCKOE BOCIIMTAHUE U PEJIMTUO3HOE OBPA3OBAHUE
B ®YHKIINNU JJEMOKPATU3ALIM OBPA3OBAHN A
B PECITYBJIMKE CEPBUU
Peziome

HauunHast ¢ 001ecTBEHHO-TIOTUTHYECKOTO KOHTEKCTa M3MEHEHNH, KOTOPBIE OXBATH-
i1 00pa30BaTEIbHBIC CHCTEMbI BOCTOYHOEBPOIICHCKUX CTPaH, aBTOPBI CTAThU CYM-
MHPYIOT 0COOCHHOCTH IpoIiecca ACMOKpaTH3aI[uu 00pa3oBaHus Ha pyOeKe BEKOB B
EBpore. C yueToM HieH 0 TOM, 4TO 00pa30BaHUE MOXKET MPEICTABIATH TEHEPATOP
OOIIIECTBCHHBIX M3MECHEHUH, a IIKOJIa — CYIIECTBEHHYIO OIOPY B MPOABIKCHUU U
MPUHSATHA OOIIECTBEHHBIX IICHHOCTEH M MOAJCPKKY JIJIs IMYHOTO POCTA U PA3BH-
THS KaXXJI0OTO MHAUBU]IA, B pab0Te paccCMaTpUBACTCS CMBICT JIEMOKpATHU3aIuu 00-
pa3OBaHI/I$[ U LICJIb BBCACHU HpeI[MeTOB Fpamﬂchxoe BOCIIMTAHUC U Pennrnomoe
oOpa3oBaHUC B MIKOJIBHYIO cucTeMy Pecniyonuku CepOuun. U3nnokeHHBIC TEOpETH-
YECKHUE MOJ0KCHHUSI IOAKPEILICHBI M KPATKUM 0030pOM PE3yIbTaTOB IMITUPHUCCKUAX
WCCIIEIIOBAaHUM, KOTOpPBIC OBLIIM HAIPABJIICHBI HA aHAIIN3 NEJarOrMYeCKIX acleKTOB
peanu3anuy IPernoJaBaHus yIOMSHYTBIX IPEIMETOB Ha YPOBHE CPEIHEH IIKOIIEI,
OLICHEHHBIX C TOYKM 3pEHHUs yUUTelel, YUeHUKOB U uX poaureneil. Ha ocHoBanuun
0030pa mpoOIeMaTHKH aBTOPBI CTAThU MPEIJIaraloT MOUCK «TOYEK COMPUKOCHOBE-
HUS» B peajn3aliy npeaMeToB [ paxkaaHckoe BocnuTanue U PenurnosHoe odpa-
30BaHUE Yepe3 OTKPBITHIH U TOJEPAHTHBIM AUAJIOr YYEHUKOB, MOCEUIAIONIUX ITU
MPEIMETHI, YTO OBI JaJI0 BOSMOKHOCTH ITOJICITUTHCS OIBITOM, TO3UIIUSIMH U MHCHH-
SIMH YICHUKOB H OCYIIECTBHIIO CTOJKHOBEHUE M B3aWMOIIPOHUKHOBEHHE 1Y XOBHBIX
U IEMOKPAaTHYECKUX [[EHHOCTEH Kak (yHJaMeHTa s JajbHelIIeil 1eMoKkpaTu3a-
WU IIKOJIBI B LICJIOM.

Kniouesvle cnosa: neMokparusaiiis o0pa3oBaHus, 00pa3oBaHUC IS JCMOKPATHH,
I'paxpanckoe Bocriutanue, Penurno3noe oopasoBanue, cpeaHss mkoia B CepOoum.



