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HMHTEPAKIIUJA JETETA U BACIIUTAYA UHULIUPAHA
JAEYJUM IUTABEM

Tarea I'nuwuh”
duno3zodcku hakynret, YHuBep3uret y bamoj Jlymwu,
Peny6nuka Cprcka, bocna n Xepuerosnna

Ancmpaxm. Y pany je IpuKa3aHO UCTPAXKUBAKHE YHjH je IHJb OMO Ja ce YTBPAC Ka-
paKTepUCTHKE MHTEPAKIIMOHMX CHTYyaIlija Jelle ¥ BacluTada Koje ela HHUIUPajy
M0CTaBJbakbEM TUTaka. YBUJ y nocTojeha ncrpaxxuBama nokasyje Ja je TakBUX UC-
TpaKMBamba MaJlo, Te J1a Cy ce 0aBnia KOTHUTHBHOM CTPaHOM OBHX CHTYyallHja, 3aHe-
Mapyjyhu BHXOB coljatHu aciekT. CHCTEeMaTCKUM MOCMaTPamkeM Cy PErHCTPOBaHE
WHTEPAKIFOHE CUTYyalrje y BpTuhnMa Koje Cy HHHUIIHpaIa JIera y3pacTa TpH A0 MIeCT
rOI¥HA [I0CTaBJbajyhn BaciuTaunMa nuTama. [lyreM KBaaIuTaTHBHE M KBAHTHUTATHB-
HE aHaJIM3e MoJlaTaka youeHa je ycariaeHocT uamely Bpcre Ae4jux MuTama, Oiro-
BOpa BacluTaya 1 ToKa MHTepakuuje. HakoH 1o0ujeHnx onroBopa Ha MUTama KOjuMa
Jena Texe naa gohy 1o HoBe MH(MOpMaIyje (ca3HajHA NMUTaka) MM KOjuMa TeXe Ja
OCTBape NOTpeOHE YCIIOBE 3a JACNOBambe (JeIaTHA T Taka) HHTEPaKIKja ce 3aBpIaBa.
C npyre cTpaHe, TakO3BaHa COLIMjaTHA MMUTArka JIella MOCTaBJkajy 300T HHTEPAKIIH]e,
a 1a nu he ce oHa mpoxyOUTH, 3aBUCH O]l OJIrOBOpA BacluTavya. YCTAHOBJHEHO j€ U
Jla Ie4juM U TambHMa HHUIIMPaHe HHTepaKIije HUCY T0OPOJIONLIE Y CBAKOM TPEHYT-
KY, TIOCEOHO YKOJIMKO M3Jla3e M3 CaJp>KMHCKOI OKBHpa aKTHBHOCTH KOJy ycMepaBa
BacnuTad. 3ajbydlld HCTPaKMBamba oMoryhasajy 3Ha4ajaH yBUA Y TO KaKO BACHUTAYH
CBOJUM Pa3IMYUTHM H aJJICKBaATHUM OrOBOPHMA U MOHAIIAKMMA MOTY TIOAPKATH Je-
4ju pa3BOj U YUCHE Y CUTAIlHjaMa Koje Jieria caMa HHUIINPA]y.

Kmwyune peuu: nevja MHULUjaTUBa, HHTEPAKIIOHA CUTYall{ja, OATOBOP BacIUTAya,
MUTaka Koja MOCTaBJbajy Ajela MPEIIKOICKOT y3pacTa.

YBOJ

[Murame je jemHO ox Hajuemrhmx cpeicTaBa 3amovHbamba KOMYHHUKAIlHje
u nHTepaknuje u3mely ocoba. [lutame koje neTe yIyTH BacIUTady MOXKe
OWTH MoYeTaKk HUXOBE MHTEpakiuje. Y paay he Outu m3ioxkeHa moctojeha
Ca3Hama O JIeYjuM NMUTAkUMa U HHTEPAKIMOHUM CHTyallljaMa y KojuMa ce
OHa jaBJbajy, TE PE3YJITATH EeMITUPH]CKOT TIPOyYaBarha MHTEPAKIIHje JeTeTa U
BaclHTaya Koja je MHUIHPAHA JICYjHUM ITHTAHEM.

* E-mail: tanja.glisic@ff.unibl.org
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Pa3Boj geyjux nurtama je Moryhe mpaTUTH Of TIOYETKa pa3Boja roBopa,
KaJia je mpBa MHUTamka HajllakIle MPerno3HaTy 1o cneunpudnoj (y31a3Hoj) uH-
toranuju (Berk, 2008), mpeko wma je mo nmuTama KojuMa Jiera u3paxanajy
3aMHTEPECOBAHOCT 32 MMEHA CTBApPH W JbYJU M3 HEMOCPETHOT OKpPYIKEHa
(Hwang & Nilsson, 2000), 10 2de, xada, kyoa, Kako 1 3aumo NATamka, Kajaa
Jela MOoYrIby J1a Tpake MHOTO KOMIUIEKCHHje nHpopMannje 1 objalmemna
(Chouinard, 2007; Frazier, Gelman & Wellman, 2009). /ledja uaTepaknmja
ca o/ipaciiiM je moceOHO 3HauajHa, Oyayhu Ja oBa MpBa MUTama Jera moc-
TaBJbajy MPBEHCTBEHO OAPACIMMa U3 HETIOCPEIHOT OKpYKema. Jlena kopuc-
Te MUTamka Kao CPEeICTBa 3a yUEHE OHOra IITO He OM Moryia Jia OTKPHUjy camo-
cranHo (Mills, Legare, Grant & Landrum, 2011; Sak, 2015).

[IpBa nuTama, KaKko je MpruKa3aHo, yCMEpeHa Cy Ha YCBajalhe HOBUX M3-
pasza ¥ TUME YYeCTBYjy Y FOBOPHO-je3M4KOM pa3Bojy nene. Kopucrehu ux
y UCTPa)KUBay OKOJHMHE, IMTamka M0CTajy CPEACTBO yUeHha, a CAMUM THM
Y WHTENIEKTYallHOT pa3Boja. Takole, nema muTama cBe dernrhe KOpHCTe aa
Ou ycrocTtaBuia KOHTaKT, YUME MOCTajy CPEICTBO CTYIamha Y HHTEPAKIU]Y
ca COIMjaJIHUM OKpYy)KemheM (pOAHTESbUMa, BPIIbHAlliMa, BACIUTAYNMA), a
THUME U CPEICTBO COLMjATTHOT pa3Boja. [lopen Tora mro cy cpeacTsa, muTama
cy u MaHu(ecTanuje, OMHOCHO HHIWKATOPH pa3Boja U yuema Jele, ocMar-
paHo ca paznmuuutux acrnekara (Glisi¢, 2016, 2017).

[locToje pa3inMUUTH MPHUCTYNH UCTPAKHUBAILY JEUjUX MHUTama KOjH ce
O0MYHO MMOBE3Yjy ca pasjInyuTUM (QyHKuHMjama nurama. C jegHe cTpaHe,
MATakba MOTY UMAaTH KOTHUTHUBHY (YHKITH]Y, OMHOCHO (PYHKIIH]y yCBajama
u paszmeHe mHopManuja 1 Munbewma. C aApyre, MUTama MOTY UMAaTH CO-
nujanny QyHKIH]Y, OMHOCHO (YHKIIM]Y HHUIIMPAkha U OJipKaBamba Colujall-
HHX KoHTakara (Babi¢, 1983; Gauvain, Munroe & Beebe, 2013). Mnak, xor-
HATHBHA (DyHKIIHja je MpHUBIaYnia HajBehy MaKmky UCTpakuBada. Y OKBUPY
OBOT TIPHUCTYTIA Jiedja MUTamka cy Hajuenrhe mpoydyaBaHa Kao cTpaTeruje J10-
Jlacka Jio ca3Hama, IPUKYyIJbaka nHpOpMaIlija, Yuekha, peliaBarma mpooJe-
Ma, KpUTHYKOT MpoMuIbama U ciimdHo (Chouinard, 2007; Frazier, Gelman
& Wellman, 2009, 2016; Gauvain, Munroe & Beebe, 2013; Greif, Kemler
Nelson, Keil, & Gutierrez, 2006; Legare, Mills, Souza, Plummer & Yasskin,
2013; Mills et al., 2011; Vuji¢, 2014).

Jpyru npuUCTYIl y UCTPaKUBamy JIeUjUX MUTaka MPeCcTaB/ba MOCMaT-
pame IBHXO0BE YIIOore Y KOMYyHHKAIHjU Ca COLUjATHUM OKPYKEmeM. Y OKBUPY
OBOT TIPUCTYIIA Jieyja MUTamka yKa3yjy Ha TO KaKo Jiela U OJpaciu CTYIajy
y unrepakujy (Chappell, Craft, Burnard & Cremin, 2008). [Ipema oBakBuM
TorIeMa, MUTafba HUCY caMo opyha casHara Hero i opyha capanme, HH-
Tepaklyje U COLUjaIn3alije y HajIlupeM CMUCITY PedH, IITO je 3a OBaj paj
oceOHO MHTEPECaHTHO.

Yrpkoc 3Ha4ajy IUTama y MEeJOKYITHOM pa3Bojy JeTeTa, /edja MUTamba
Cy MaJIo UCTpaxkeH peHoMeH, ToceOHO Kaja je ped O lbHXOBOM I0jaBJbHBAY
y npeaukosickoM y3pacty (Babi¢, 1983; Riiheld, 2003; Sak, 2015) u noce6Ho
KaJia je y MuTamy BUXOBa COllMjaTHa JUMEH3H]a Y OJIHOCY Ha FhHXOBY WHTE-
nextyanny aumensujy (Glisi¢, 2016, 2017).
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[Toctojeha uctpakuBama HHTEPAKIIMOHUX CUTYyallMja OAPACIUX U JIele
Koje cy 3acHOoBaHe Ha je4juM nutamuma (Corriveau & Kurkul, 2014; Frazier,
Gelman & Wellman, 2009; Mills ez al., 2011) npBeHCTBEHO cy ce OaBuiia KOT-
HUTHUBHOM CTPaHOM OBHX CHTYyaluja (Iie Cy MuTama IocMaTpaHa Kao cTpa-
TerHje yuemwa), 4ecTo 3aHnemapyjyhu coumjannu kotekct. Ha mpumep, jenno
TakBO UcTpaxkuBame (Frazier, Gelman & Wellman, 2009), y uujem dokycy cy
OuJia MUTama KojuMa Jiela Tpaxe o0jalllbera, MoKa3ao je Ja KapakTeprc-
THKe JTIOOMjEeHOr 00jalllikbekha YCIIOB/baBajy Jlajbe MOHAIAKE Jele (Ha Mpu-
Mep, HEMOTIYHO 00jalllikbelhe BOJU JI0 TOTra JIa JISTe MOCTaBJba jOIl MUTaAka
JIOK He Jtoh)e 710 onroBopa ¢ KojuM je 3a70B0JbHO). OBaKBa UCTPaKUBAhA CY
ce Hajuemhe 3acHUBAA Ha EKCIIEPUMEHTATHUM CHTYyalijamMa 1M Ha aHaJld-
31 pa3roBOpa pOAMTEsbA U JICLIE, T CE HbUXOBU PE3yJITATH HE MOT'Y IOCIIOBHO
MPEHETH Ha Pa3roBOPE BacluTaya u Jere, 300r crnennu@uuHOCTH UHCTUTY U~
OHaJIHOT KOHTekcTa Bpruha. Takole, mopen MHTEPAKIIMOHUX CUTYallH]ja KOje
3aro4Miby Ca3HajHUM MUTAkMMa Koja Jella oCTaBbajy, 3HaYajHO je UCTpa-
KUTHU U OHE MHULMPAHE APYTAUYNjUM JIeUjUM MUTABUMA.

Kaxo 6u ce uctpakuso 1ra ce femaBa HakoH LITO AeTe BaCIUTavy 1oc-
TaBH MUTambE, HEOMXO/IHO je YIIO3HATH Ce ca TUM KaKBa Ce CBE MUTamba MOTY
CpEeCTH y TOBOpY Jielle MPEIIIKOJICKOr y3pacTa. Y Ty CBPXY Cy MCKopuiinhe-
HU pe3yiTaTH eMIupHujcke cTyauje o aedjum nutamuma (Glisi¢, 2017) xoja
je pesynTupana BUXOBOM HOBOM Kiacudukanujom. [lyrem anamuze mpeko
ABC XUJbaJIC NPUKYIIJbEHUX NUTAabA KOja Cy Aefla MmocCTaBujia BaClluTauuma
TOKOM OopaBka y BpTuhy, KpeupaHa je Kiacupukaimja npeMa Kojoj nocroje
TPH BpCTE JeUjUX MHUTama: ca3HajHa, coumjanHa u aenatHa (Glisi¢, 2017),
LITO TIOKa3yje Ja Jiella BaCluTauuMa MOCTaBIbajy MUTamka U3 TPH CYIITHHCKH
pasnuuuTta pasnora. CasHajna numarea Aena KoOpucTe a OM HeIITo ca3Halia
(mobuna wHpopMaIKjy) U Mpou3UIa3e U3 Jedje Pajo3HaAIOCTH U KeJbe 3a
ydyeweM. OBa MUTama Cy O CBETY, JbyIMMa, aKTUBHOCTHMA U TNPOLEypaMa
y KojuMa yuecTByjy. [lokasyjy KoJIuKo Cy Jena 3auHTepecoBaHa 3a caJipikaje
U aKTHBHOCTH KOjU MM C€ HY/IE. Coyujanna numarsa ponsnIase u3 neyje
KeJbe 32 HHTEPAKIIMjOM U KOMYHI/IKaHI/I_]OM OJIHOCHO yKa3yjy Ha Jiedje MmoT-
pebe Koje ce caMo y HHTEPAaKIIMjU ca APYTUM MOT'Y 3aJ0BOJBHTH. TO Cy MOT-
pebe 3a maxkkhoM, BPEIHOBAkEM, MOTKPEIJbEHEM, YTEXOM H cinyHo. Tpeha
Cy Oenamna numarba W OHa Ce TUYY JeYjuX moTpeda Ja HemTO KOHKPETHO
ypajie, Kajia UM je 3a TO HeOIXO/IHa J03B0JjIa Uik oMo,

Jleuje nuTame moapasyMeBa akKTHBHO Tparame 3a 00jallbemhuMa/oaro-
Bopuma (Chouinard, 2007; Frazier, Gelman & Wellman, 2009, 2016; Mills
et al., 2011). lena ceneKTUBHO M MPOMUIIIBLEHO OMpajy kome he mocraBu-
tn nutama (Corriveau & Kurkul, 2014). Ykonuko ce WHHIIM]jaTUBA CXBATH
Ka0 CaMOCTaJIHO HAaCTOjahe J]a Ce YTHYE Ha OHO LITA Ce JIelIaBa, MUTAkE Ce
MoOXe cMaTpaTi Manudectanujom nedje naunujatuse (Glisic, 2017; Riiheld,
2003).
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METO/

CrpoBeneHo je UCTpakuBambe Kako O ce YTBPIMIIO IITA Ce JeliaBa HaKOH
IITO JIETe BacIUTady MOCTaBU NMuTame. [[HJb McTpaxkuBama OHO je Ja ce
YTBpJE KapaKTepUCTUKE MHTEPAKIMOHUX CHUTYyalllja Koje Cy Jela WHUIU-
pajia muTamUMa y OJIHOCY Ha Pa3InYUTe BPCTE JCUjUX MMUTAKkA, PA3ITHINTE
OIITOBOPE KOj€ Ha BHX N1ajy BaCcIUTauH, Ka0 U Y OJHOCY Ha CHCTTU(UIHOCTH
pa3IUYUTHX aKTHBHOCTH YHYTap KOjUX C€ OBE CUTyaluje aemanajy. Iloc-
TaBJbEHA Cy ciiesieha UCTpaKMBauKa MUTAbA:

(1) Koje obpacrie y moHamamAMa BacliuTada 1 Jere je Moryhe younTu
TOKOM Tpajara HHTEPAKITHOHUX CUTYyaIlHja Koje JIella 3al0unby MH-
TamruMa?

(2) Kaxkag je ogHOC M3Mehy BpcTa Iedjux muTama U OJroBopa Koje najy
BacruTaym?

(3) Kaxkas je omHOoC m3mely oaroBopa BacmuTaua W peakiigja aere Ha
nobujene onrosope?

(4) KaxkaB je omHOC M3Mehy BpcTa MedjuX MUTama U KapaKTEPUCTUKA
WHTEPAKIFja ca BaCIUTaYuMa Koje J1elia HHAIUpajy?

(5) Kakas je ogHoc m3melhy paznmuuuTHX aKTUBHOCTH YHYTap KOjHX CE
OBE CHTYaIlHje JelIaBajy U OIr0BOpa Koje 1ajy BaCIIUTa4d Ha Jedja
nuTama?’

V3opax. 3a norpede ncTpakuBama y30pKOBaHE Cy MHTEPAKLIUOHE EIHU30/E,
IITO je cTpareruja y3opkoBama fgorahaja (Cohen, Manion & Morrison, 2007).
Iox emm3oznoM ce y 0BOM pajly MOJpa3yMeBa HHTEPAKIHOHA cUTYyaluja u3-
Mely jeaHor BacnuTaya M jeJHOI IeTeTa KOJy j€ 3aro4erno JeTe Tako MITO je
MOCTABUJIO MUTAKE BACIUTAUY U KOJa Tpaje JIOK TOJ Cy JeT€ U BaclnuTad y
Bep6aJ‘IHO] pPa3MEeHM U aKTUBHOCTHU YMjH je IIOBOJ [IOCTABJHEHO NUTakE. YKYII-
HO je pEerucTpoBaHo 294 MHTEPaKLMOHUX EMU30/a Y KOjUMa Cy y4ecTBOBaJIa
nera (N=290) y3pacra on 3 roguse 10 6 u o roguaa (M=4,68; SD=0,938) u
24 BacniMTaya KOjU Cy 3aIl0CJICHH y LIECT jaBHUX BpTHha y OKBUPY pa3inyu-
THX Y3pacHUX rpyIa jere. YUecTBOBao je MpUONIMIKHO jeHaK Opoj Aedaka
(N=141) u neBojuniia (N=149), a cBu BaciuTauu cy 0co0e *KEHCKOT mona. Y
OJTHOCY Ha yUEeCHUKE NCTPaKMBama (Z1e11a 1 BaCIUTauH), y30paK je MpUroJaH
¢ 003upoM Ha TO Aa Cy U3abpaHu IpeMa JJOCTYITHOCTH. Y OIHOCY Ha PErucT-
pOBaHEe MHTEPAKLMOHE EIIN30/1€ Y30PaK je cilydajaH (EMU30/€e Cy CIIOHTaHE U
HETPOBOLMPAHE, a JallaBalie Cy ce TOKOM OOpaBKa Ha3aBUCHHUX IOCMaTpaya
y BptuhuMma). AHayin3a NpUKYIJbeHE UCTpakuBayke rpale je mokaszaia na
Cy 3aCTyIJbEHE CBE TPH BpCTe NMuTama: 97 ca3HajHuX, 87 conmjanraux u 110
JeNaTHUX UTabAa.

Hempaotcusauku uncmpymenmu. 3a oTpede perucTpoBamba HHTEPaK-
IHUOHKX enu3o01a u3paleH je mMpoTOKOod mocMaTrpama moj HasuBoM [IOPU.
[IpoTokoi je nu3ajHUpPaH TaKo J1a PErUCTPYje HHTEPAKLIMOHH JIaHAL] KOjU 110-
YUIbE OeujuM numarbem, HaCTaBJba 002080POM 6ACNUMAYA, 3ATUM PeaKyijom
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demema Ha 002060p, a IOTOM PETHCTPY]je IITa Ce JIEIIaBao Jajbe (Hacma-
sax/npexud unmeparxyuje). IIpOTOKOI je KOHIUIHMPAH TaKO Jia je MOTPeOHO
JIeTaJbHO OTKCAaTH BepOasiHa U HeBepOasiHa MMOHAMIamka AeTeTa M BacluTaua,
Kao U KOHTEKCT CUTYyallrje (TeMaTCKO-caapKUHCKE, BPEMEHCKE, JIOKAIlHjCKe
U JIpyre crnenn(UIHOCTH) y KOjoj Cy ce Halla3Wiu JIeTe U BacluTady Heroc-
PEHO Mpe ToYeTKa HHTEPAKI[MOHE CUTYalU]je YKIbYuyjyhu U leHO Tpajame.
OBako AM3ajHUPaH HHCTPYMEHT J1aje MOoAaTKe KBAJIUTATUBHOL THIIA, KOje je
TOKOM TIpolieca aHaiuse u oopajie Mmoryhe KBaHTH()HUKOBATH.

Tlocmynax npuxynmarwa u anamuze nodamaxa. VcTpaxuBame je
obaBibeHo y anpuiry 2017. roqune y mect Bptuha Ha TepuTopuju rpajna bama
Jlyka (Penybnuka Cprcka, bocua n Xepuerosuna). TokoM cBor 60paBka y
BpTuhKMa y OKBHPY MHTErPajHE METOJMYKE MpaKce, MPETXOAHO O0yUYEeHU
HE3aBUCHH TMocMarpaun (cTyaeHtu Tpehe rogune Onceka 3a MpeauIKoiIcKo
Bacnutame Puozodcekor pakynrera Yaupepsurera y bamoj Jlynum) cy y po-
TOKOJIE OeJIeKMITH UHTEPAKIIUOHE CMU30/Ie Y TPEHYTKY HUXOBOT jaBJbarba.
3a aHanu3y monartaka npumemeH je MmemoButu npuctyn (Creswell, 2009),
OJTHOCHO MPUKYILJBCHH TOJAIN Cy aHaJIM3UpaHu jJBojako. Hajupe kBanuta-
THUBHO, TIPH YeMY je M3BPIICHO IHHXOBO KOIUPambe, a MOTOM KBAaHTHUTATHBHO,
NPpUMEHOM CTATUCTUYKHX NTOCTYyIIaKa.

[porec koaupama je 00yxBaTao MOCCOHY aHAIU3Yy TOjSIUHHUX JICJIOBA
WHTEPAKIIMOHOT JIAHIIA: HHUIIMJAJIHOT TTUTaka JICTeTa, OJIr0BOpa BacluTaya,
peaxiyje aetera Ha OATOBOP, TE HACTABKA MIIM TPEKUakha HHTEPAKIHU]je, Kao
U aHaJNHM3y KOHTEKCTA jaBjbarba Jedjer muTama. Jledja murama cy Koaupa-
Ha Y OJHOCY Ha TpHW BpCTE: ca3HajHa, colMjanHa, nenaTHa nurama (Glisie,
2017). KoHTeKkeT jaBibarka MHUIIM]ATHOT JISYjer MUuTama je ojapeher kpo3 Tpu
KaTeropuje akTMBHOCTHU: OPraHM30BaHa aKTUBHOCT (AKTUBHOCTHU KOj€ CY BO-
WA BACMUTAYU), CI000IHA aKTUBHOCT (CaMOCTallHE aKTHUBHOCTH, UTPE U
PasroBOpH Jelie) U PyTHHCKA aKTUBHOCT (AKTUBHOCTH OKO 00pOKa, CliaBama,
XurujeHe u cauyHo). Kareropuje Bapujadbiu odecosop eacnumaua, peakyuja
oemema Ha 002080p W HACMABAK/NPEKUO uHmepaxyuje HACY OWie yHampesn
onpehene, Beh cy emnupujcku yremesbeHne. THAYKTHBHO, TEXHUKOM OTBOpE-
Hor kogupama (Hatch, 2002), Tokom aHanu3e HeoOpal)eHHx noparaka, mocre-
MIEHO Ce J0JIa3HJIo JI0 youaBama o0pasalia y moHallamkbiMa BacluTaya 1 Jiele.
Ha ocHoBy youenux oOpaszana jaeuHUCAHE Cy KaTeropuje — MPBO HUIKET,
a 3aTUM BHUIIET HUBOA OMIITOCTH, KaKO O ce JIOILIO JI0 KPajEker KOAeKca.
VYrBphene kaTeropuje U MOTKAaTEropuje OBUX Bapujabiu cy MpUKa3aHe Kao
JICO pe3yJiTaTa UCTPaKUBAba._

Cneneha dasza ananuse je o0yxBaruiia KBaHTU(DUKOBAE JCPUHUCAHUX
KaTeropuja u MOTKaTeropuja U Kpeupame CTaTHCTUYKe 0a3e mojgaraka. Y3
nomoh Xu-KBaJpaT TeCTa U3BPIICHA Cy TECTHpaha 3HAUajHOCTH pa3linKa 13-
Mehy nuctpudyuuja Bapujadbnu. Axko 6u Xu-KBaJpar TeCT 10Ka3ao CTaTHC-
TUYKY 3HAYajHOCT, pe3yiTaru cy nponpahenu anannzom Tabena KOHTUTCH-
LIHje KaKo OM Ce JIOIaTHO YOUMJIU 00paciiy y JUCTPUOYIIHjaMa 10jeIMHAUHIX
Kareropuvja I1aTux Bapujadiu.
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Emuuxa pazmamparsa. TlomToBaHu cy €THYKW TPUHLIUIIA aHOHUMHOC-
TH CBUX YYECHUKA UCTPAKHBatha, IOBEPJEMBOCTH U 3aIITUTE TOOMjEHUX HC-
TpaXUBAYKUX IMOJIaTaKa 1 JJOOPOBOJbHOCTH yueliha y uctpaxusamy (01 Bac-
MMTaya je TpakeHa carjlaCHOCT 33 lbUXOBO YUeCTBOBabE, Ka0 U OMON y BE3H
ca 00MjamkeM CarjacHOCTH POAMTEIha 3a ydecTBoBame jele). CpoBeaeHo
HUCTPaXXUBAKE HHUjE PEMETHIIO YOOMUYAjeHO CBAKOJHEBHO (PYHKIIMOHHCAHHE
Jelie ¥ BacnuTaya y BpTuhy.

Pesynrartu ucTpakuBama cy Ipe3eHTOBAaHH HHTETPALIMjOM KBaJTUTATHB-
HUX U KBaHTUTATUBHUX MO/IaTaKa.

PE3VJITATU

KBanurarnBHa aHaIM3a IPUKYIIJEEHUX MOJIATaKa JOBEJIA je 0 youaBama 00-
pasama y rnoHamamuMa BacluTada v Jielle TOKOM IIOCMAaTPaHUX WHTEePAKIIH-
oHMX enusona. [Ipumehenn obpaciin y onroBoprMa BacIiiTada Ha gedja IH-
Tama MONCJbCHH Cy Y IBE TPyIE: noopacasajyhu m cnymasajyhiu onroBOpH.
Y nmoxprkaBajyhe onrorope cnanajy caonwmasarse mpasicerne ungopmayuje,
KOHCIMAamosarbe, NOCMas/barbe NUMared, 0darse npeoioca uil uoeje, 0asare
003801e, npyscarve nomohu, ynyhusarse noopuike uiu noxeaie 1 OBakBa Io-
Halllamka NOACTUYY HacTaBak HHTepakije. CiryTaBajyhu oqroBopu, Kao mto
CY KpUMUKOBarbe 0emema i we20802 NOHAULAA, MOPAIUZ08AIbE WU NPO-
cyhusarve, 3a0parmusarse uiu 006ujarve 00360e uiu nomohu, T€ ueHopucarbe
Oeujee numarba, oHEMOTYNyjy WU CIIyTaBajy HaCTaBaK HHTEPAKIIH]C.

OnroBope BacmuTadya MpaTHie Cy pPeakiyje aere Koje cy Takohe kaTe-
ropucaHe y jBe rpyre. [IpBy uuHe peakiiuje ycmepene npema 6acnumady,
HONYT NOCMABHARA HOB02 NUMAILA, CAONUMABALA KOHCmamayuje, aco-
yujayuje unu 3axKmyuKa, Upadicasarba yyhera, npuxeamarsd, 3a0060/6Cmed
WU PaooCmu, U3PANCABAILA HECAA2A A, He3A0060/bCEA UL HCATOCIU, NO-
3U6AILA HA 3ajeOHUYKY akmugHocm. JIpyTy TpyIly YuHE peakiinje Koje Hucy
yeMmepere Ka gacnumauy, Kao MTo CY CaMOCMAIHA AKMUBHOCT U U38PULA-
sarve dicemeroe, npekud u ooycmajarbe. OBe peakiyje TUPEeKTHO ymyhyjy Ha
Kpaj uHTepakmuje. Jlakie, mocrojana cy Asa Moryha mcxoja HAaKOH peakIirje
nerera. [IpBu je Hacmaeax unmepaxyuje demema u 8acnumaya Kpo3 pas-
TOBOP W/WJIH 32jeTHUYKY aKTUBHOCT, a APYTH je Kpaj unmepaxyuje. YOueHU
oOpaciy y oAroBopuMa BacnuTaya M peakimjama Jele, Te MCXOIHU, Kao H
BuXxoB MehyonHoc pukazanu cy y Cxemu 1.
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Jla 0u ce ucnurao omgHOoc u3Mel)y BpCTe Jedjer MUTama U OArOBOpa
KOjU Jlaje BacluTay, MpUMemeH je Xu-kBaapat tect (y*(2, H=294)=37,395,
p<,001, B=,357) koju je 1oKa3a0 CTaTUCTUYKH 3HAYAJHY PA3JIMKy HA HUBOY
snavajuoctu oy 0,01. TabGena xonturenunuje (Tabena 1) mokasyje na je on
YKYITHOT Opoja oJiroBopa Bulle noapxasajyhux Hero cryraBajyhux oqrosopa
BacmuTaua, ajld Ja Ta 3aCTyIJbEHOCT Bapupa y OJHOCY Ha BPCTY MOCTaBJbe-
HUX MHUTama. JIoK cy Ha cazHajHa W COIMjaJIHA MUTamba BacnuTayu uehe
JaBaiy noapikasajyhe oarosope, U TMMe oMoryhaBaiu HacTaBak MHTEpPaK-
LMje, Ha JieJlaTHA MUTama yelrhe cy aaBaiu ciiyraBajyhe oarosope, unmMe cy
oHeMoryhapayiu HacTaBaK HHTEPAKIIH]e.

Tabena 1: Oocosop sacnumaua y 0OHOCY HA 8PCHLY
Oeujee numarea

Bpcra nurama VYkynHo
Bapujatre CasHajHo Counjanno  JlenaTtHo
IUTAkBEC MNMUTakbE IMUTAakBEC
Moapsa- f 89 71 62 222
Oxrosop Bajyhu % 40,1% 32,0% 27,9% 100,0%
Bacrurada
Cryta- f 8 16 48 72
Bajyhu % 11,1% 22,2% 66,7% 100,0%
f 97 87 110 294
VYkynHo
% 33,0% 29,6% 37,4% 100,0%

Hasbe, nHTEpecoBalo Hac je KakaB je ogHOC u3Mel)y oxrosopa BacmuTaya
U peakiuje aeTeTa Ha Ao0ujeHu oAroBop. Xu-kBaapar tect (y*(1, H=294)=
44,910, p<,001, B=,399) je moka3zao CTaTUCTUYKH 3HAUAjHY PA3JIHKY HA HUBOY
3raqajaoct ox 0,01. ¥V tabenu xonTurenmnuje (Tadema 2) mpumehyje ce ga
j€ oIl YKYITHUX peakiiuja Jere, Koje cy Ouie ycMepeHe Ka BACIIUTAYY, Behu-
HA MCIIO/bCHA HA MOAPKaBajyhu oAroBop BacmuTada, MITO je M OYCKHBAHO.
MelhyTtum, y cinyyajeBuMa Kaja cy BaclUTaud JaBajd U MOApkaBajyhe u
cnyTtasajyhe onrosope, Jeua cy TOTOBO IMOJjE€AHAKO MCIOJbaBaja peakiuje
KOje HHCY YCMEpeHe IpeMa BacuTauy, YuMe Cy peKuaia nHTepakuyjy. To
MOKa3yje /a Jela HUCY YBEK 3aHHTEPecOBaHa 3a HACTABaK MHTEPAKLH]je, YaK
Y KaJia je O/Ir0BOP BaclHTaya MoapkaBajyhu.
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Tabena 2: Peaxyuja 0emema y 00OHOCY HA 002080p
sacnumaua

Oxarosop BacnuTada
Bapwujabie YkymHO
IMonpxkaBajyhn  CmyraBajyhu

Vemepena ka f 169 23 192
Peaxiumja BaciuTaty % 88,0% 12,0% 100,0%
JeTeTa
Huje ycmepena f 33 49 102
TI[peMa BacuutTaly o 52,0% 48,0% 100,0%
f 222 72 294
YkynHo
% 75,5% 24,5% 100,0%

[lomauu yxa3yjy Ha TO Aa AeTe He KeJIHM Ja HACTaBH CBAKy MHTEPAKLUOHY
CUTyaIlHjy ca BacIuTaueM KOjy je 3alovelsio MUTameM. 300T Tora je nalba
aHaJlIM3a OKPEHYTa Ka OTKpHBamy OfHOCa M3Mely BpcTe Aedjer muTama U
HAcTaBKa HWHTepakinuje. Xu-kBaapar tect (y*(2, H=294)=40,912, p<.00l,
$=.373) je moka3zao CTaTUCTUYKH 3HAYAjHY PA3IUKY Y JAUCTPUOYIIUjU pa3-
JMYUTHX BPCTa ACYjUX MUTamka y OJHOCY Ha ClydajeBe HacTaBKa, OJHOCHO
MpeKnuialkba HHTEepaKije Ha HUBOy 3HadyajHoctu ox 0,01. Ananusa Tabene
koHTurennuje (Tabena 3) mokasyje na mHTEpakiyja yemrhe 3aBpiiaBa y CH-
TyauujaMa 3aroyeTHM ACJIaTHUM U Ca3HajHUM MUTambHMa, y OJHOCY Ha CHU-
Tyalje Koje je JeTe 3a109elio COIMjaTHIM IMTamhiMAa.

Tabena 3: Hacmasax, 00HOCHO npeKkud unmepaxyuje y 00Hocy
Ha epcmy Oeujez numarea

Bpcra nurama YkynHo
Bapuja6ne CasHajHo ComujarHo Henatro
MHUTAkbE NIUTame NIUTame
WHTepaknuja je f 18 40 ? o1
HAaCTaBJbEHA A 26,9% 59,7% 13,4% 100,0%
WuTepakuuja je f » 47 101 227
MPEeKUHYTa A 34,8% 20,7% 44,5% 100,0%
f 97 87 110 294
YkynHo

% 33,0% 29,6% 37,4% 100,0%
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Wsrnena na ca3HajHa W JenaTHa NMUTamba NOTEHIMjaIHO HE MpOM3ja3e H3
kKeJbe 3a MHTepakiujoM. HakoH mTo nere o BacnuTava o0uje 1miTa je Tpa-
XKUI0 —MH(OpMAIIH]y, TOTBPAY, 103BOIY, TOMON M CIIMYHO, HHTEpaKIHja ce
MpeKua jep JeTeTy Jajbi KOHTAKT ca BacllMTaueM BHUIIE HUje MOTpedaH.
OBo he OuTH WIYCTPOBaHO KPO3 HEKOJIWUKO THIMHYHUX MPUMEPa JTOCIOBHO
Mpey3eTHUX U3 MPOTOKOJIA TIOCMaTpamba.

Ipumep 1: Cumyayuja y xojoj ce unmepaxyuja oemema u 6acCHUMAayd
3a8PUIUIA HAKOH WMO je deme 000U10 002080p HA UHUYUJATHO
CA3HAJHO nUMaree

Jleme ycmaje 00 cmona 3a Kojum je ypmano u npuiasu 8acCRUMAaiuyu Koja ceou 3a c80jum
CMONIOM U HeWmo nuuLe.

Hete lra je To TajHa? (cazuajruo numarse)

TajHa je kaj TH ¥ ja 3HAMO HEIITO IITO HUKO He 3HA. TajHy MoxXerr

Bacnurauunna
Jla UMani ca OMJI0 KHM — MaMOM TaTOM, TPYTOM...
Jere Axa.
Bacnuraunna Wmar nu T HeKy TajHy?
Jlete Wmawm ca nenom. (Okpelie ce u oonasu nasao 3a cmo)

Ipumep 2: Cumyayuja y xojoj je unmepaxyuja demema u eacnumaia
3A68pULIUIA HAKOH WMO je 0eme 000UN0 002080p HA UHUYUJATHO
oenamno numarse

Bacnumauuya u wemupu demema paszeosapajy o mome wma cy paounu mokom 6UKeHoq.

Hete Mory nu uhu nutu Bozae? (deramro numarse)
Bacnuraunna Moskenr. 3HaII JIH KOja je TBoja yama?
JHete 3uam. (Yemaje u oonazu numu ooe)

C npyre ctpasne, colldjajHa TUTamba CalpiKe TEXKIbY 32 KOHTAKTOM H Jiela UX
MOCTaBJbajy yIparo 300T HHTEPAKIIMje ca BacuTadeM. J{akiie, 1 HAKOH HITO
nobuje ajekBaTaH (MH(pOpPMATHBAH) OJTOBOP HAa COILMjaJIHO MTUTAE, TS CE
yemhe 3ajapkaBa y MHTEPAKIMjU Ca BacHUTAaYeM, HaCTaBJhbajyhu pa3roBop
WJIY 3ajeIHUYKY aKTUBHOCT. Cllein MITyCTpaTUBaH IIpUMeED.



191 Humepaxyuja demema u 6acnumaia UHUYUPAHA Oe4jum NUMAaArbem

Ipumep 3: Cumyayuja y kojoj je unmepaxyuja oemema u 6aCRUmMayd
HACMAB/bEHA HAKOH WMo je 0eme 000U 002080p HA UHUYUJATHO
coyujairHo numaroe

Tpu oemema cede 3a cmoaoM, YUpmajy u NOGPeMeHo paseosapajy. Jeono oeme ycmaje 00
cmona, nocehu ¢80j ypmedsic u NPUAA3U BACNUMAYUYYU KOJA 34 MO 6peme Jlenu aniuKkayuje
Ha npo3op.

Jlete Tero, kakBa mMu je muBana? (Ilokasyje ypmeoxc) (coyujano numarve,
30 86PEOH0BAIHE)

Bacnuraunma Ha Bunum. (Okpelie ce u npysica pyky oa ysme ypmeosc) CBuha mu
ce, Oam cu Jeno HanpTaia auBany. [IpaBa uBerHa.

Hete (Knuma nomepono enasom) Axa. TakBa uMa KOJ MOT yjKe Ha BH-
KEHIHIH.

Bacnuraunna Wiina cu Kof yjKe Ha BUKSHIHILY?

Hete buna cam 3a Bukena u nhu hy onert. 3HamI i TH 1a MOj yjKO UMa
0azen?

Bacnuraunima CrBapHo, 6s1aro TBOM yjku. Jecu ce xynana? (Mzpaosicasa 3aunme-
pecosanocm)

Hete Hucawm jom, Hema cafg Boze. Kana Oyne nero, onna hy ce kymatu.

Bacniuraunia Xohem nmu Mu HaPTaTH U Taj 6azeH?

Hete Taj 6a3eH je nyOoK, call y lhbeMy HeMa BOJIC, IIpa3aH je.

Bacnuraunna Mosken! ra HapTaTH Kakas je KaJia y lbeMy UMa BOJIE.

Jlete JHobpo. (Mano oxzesa, okpehe ce u épaha 3a cmoxa oa ypma)

[IpeTxoaHn MpuUMeEpH IMOKa3yje na JAema CBOjy HHUITHjaTHBY 32 KOHTAKTOM ca
OIIpaciIuM TIOKa3yjy MOCTaBJhajyhy THTama COIMjaIHOT THIIA, a HE TOJIUKO
TocTaBJhajyhn ca3HajHa WM [eaTHa TUTamba.

Ocraro je jorr 1a ce HCIuTa KakaB CATYaIlHOHN KOHTEKCT (HH)je TOTOTaH
3a aJIeKBaTaH OJI'OBOP BACIIMTAYa, OJHOCHO 32 CTBAPAhE YCIOBA 32 HACTABAK
naTepaknuje. Jla nmm he BacmuTad y cBakoj CHUTYyaIlMju TOAjeaHAaKo (MOhw)
TTOPYKAaTH JIe9jy HHUIIH]jaTHBY U3pakeHy muTameM? CBe CUTyaIrje y KojuMa
Cy Jielia ¥ BACIIUTaYy CTYTAlId Y HHTEPAKITH]Y Cy MOJIeJbeHE Y OTHOCY Ha TPH
BpCTE aKTHBHOCTH (OpraHU30BaHE, CIIO0O0IHE U PYTHHCKE). YKYITHO j€ PeTHC-
tpoBaHo 147 (50,5%) cnobomuux u 104 (35,5%) oprann3oBaHe aKTHBHOCTH,
kao u 41 (14%) pyTuHCcKa akTUBHOCT. Xu-KBajapar Tect (*(2, H=293)=2,815,
p=.245, B=.098) je moka3ao ma HeMa CTaTHCTHYKH 3HAUajHE pasyiuke n3mehy
BpPCTE aKTHBHOCTH y KOjOj C€ jaBHJIO JIedje MUTAre M OATOBOPA BacIUTaYA.
JlakJe, mocMaTpaHo ca CTaTUCTHYKOT acrekTa, 0e3 003upa Ha BPCTY aKTHB-
HOCTH, BacluTad IMOIjeIHAKO Jaje TmoapkaBajyhe u cmyraBajyhe oaroBope.
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MelhyTtum, Oyayhu ga cBaka o Tpu KaTeropuje akTHBHOCTH 00yXBaTa IMIHPH
pacnon Meh)ycoOHO pa3IMYuTHX CUTYyalln]ja, )KEJIeJIM CMO OBO Jia aHAJIU3Upa-
MO U IpUMeRyjyhn KBamuTaTUBHYA MPUCTYTI.

VY HactaBky he noceOHa makxma OMTH ycMepeHa Ha OpraHu30BaHEe aKTHB-
HOCTH, C 003MpPOM Ha TO J]a UX WHUIMPA, OPraHU3yje U yCMepaBa BacluTay.
OBe akKTHBHOCTH MMajy MHOTO BapHjaHTH KOje cajpike pa3InduTe HUBOE yC-
MEpPEHOCTHU M OPraHU30BaHOCTHU. Ty Cy aKTHBHOCTH KOje OpraHU3yje BaCIUTau
ca ILIeJIOM I'PyTIOM JIelie, MONYT YUTama Npuda y KOjuMa OH MMa IIEHTPaTHY
1 JOMUHAHTHY yJOTy (IpH4a, YMTa, IOCTaBJba MMUTaka, BPEAHYje Aedje Ol
roBope u Tako gasbe). C apyre cTpaHe, lbuMa Takohe nmpumnaaajy akTHBHOCTH
y KojuMa cy akTHBHHja Jielia, MoMyT IPTaka HAKOH MPOYUTAHE pHUe, Kaja
BaCIMTay HUje TOJUKO JOMHHAHTAH, aJld je Ty Jia IOMOTHE JACHH U MOAPKH
ux. KBanuTuBHa aHanu3a je rnokasasa ja Bacnurtady uernihe gaje cnyTaBajyhe
O/ICOBOpE Ha MOCTaBJbeHA MUTAkha Y AKTUBHOCTHMA KOje OpFaHI/ISYJC ca 1e-
JIOM T'PyTIOM JIelie M y KOjuMa MMa JOMHUHAHTHY yJory. To je moceGHo u3pa-
’KEHO YKOJIMKO IHTamke HHje TOBE3aHO Ca CaApiKajeM aKTHUBHOCTH, OJHOCHO
TEMOM KOjy je IPEABHACO BacnuTady. Y TaKBUM CHTyalljaMma Jieuje MUTambe
MoCTaje peMeTHIIauKu (aKkTop 3a BacluTaya, Te HUje MOAjeTHAKO MOKEJHbHO
Kao y octajiuM cutyanujama. [loceOHO ce MOXke MPUMETUTH J1a IOCTOoju Beha
3aCTYIJbEHOCT CITyTaBajyhux oAroBopa BacnuTaya Ha JiejiaTHa UTakba JIelie.
Crnenu mpumep.

Ipumep 4: Cumyayuja mokom akmugHOCMU KOJy 8ACNUMAYd Op2aHu3yje
ca yenom epynom oeye y Kojoj 0eme Oeiamuum numarbem UHUYUpa
UHMepPaKyujy ca eacnumavem

Toxom opeanuzoeane mpke y 0sopuwiniy epmuha, 6acnumaiuya cmoju ucnpeo epyne oeye
u objawrasa npagua.

Jlete Tero, mory nu uhu nutu Boae? (Oezammno numarse)
Bacnurauuna (/Bymumo) He moxem ok He 3aBpmumo. W npyra nema cy xemaHa.
Hete (Iloenyno enasy, ne oocosapa)

OBuM nuTamUMa Jeua MOKyLIaBajy 3aJ0BOJBUTH CBOje TPEHYTHE MoTpede
(HIIp. IONUTH BOJIE) ITO Hajuemrhe HUKaKO HHje MOBE3aHO Ca OHUM ILTO CE
JelnaBa, Te THME NMPEKUIajy akTUBHOCT BacnuTada u aApyre aene. C npyre
CTpaHe, aKTUBHOCTH KOj€ Cy O3HaueHe Kao clo0oAHe, a Koje Hajuemhe mos-
pasymMmeBajy UTpe M pa3roBope Koje cy Jiena n3adpaia 1 TOKOM KOjUX je Bac-
MMTa4 MPBEHCTBEHO MOCMAaTpay, MOro/laH Cy KOHTEKCT 3a Jiedje HHUINPAhEe
HWHTEpaKIHje ca BacluTaueM, Kao 1 3a MOApKaBamke T¢ HHTEpaKLHje.
[locmarpaHe HHTEpaKLMOHE CUTYAIHje Cy aHAIU3UPaHe U Ca CTAHOBHILI-
Ta BUXOBOT Tpajama. CBe perucTpoBaHe CUTyaluje cy pacrnopehene y Bpe-
MEHCKe Kareropuje (Mame of 5 MuHyTa, u3mehy 5 u 10 MUHyTa U BHILIE O]



193 Humepaxyuja demema u 6acnumaia UHUYUPAHA Oe4jum NUMAaArbem

10 munyTa). AHanu3a je nokasana na je ceera 10 (3,4%) on ykymHor Opoja
PETUCTPOBAaHUX MHTEPAKIIMOHUX €MH30/1a Tpajajo AyxKe oa S MuHyTa. Jak-
Jie, YaK M KajJa JeTe MHUIMPa KOHTAKT ca BacIUTa4eM 300T JKeJbe 33 Hero-
BOM MaXXHOM M MHTEPAKIIM]OM Ca UM, U [IPH YeMYy BaclHUTad MOAPKH Ty
WHULWjaTHBY, OBaKBe MHTEPAKLMOHE CHUTYyallMja PETKO MOoTpajy. MehyTum,
ocTaje JujieMa KOJUKO je ONpaBJaHO OYCKMBATH Ja y CIydajeBUMa Kaja je
caMm y TpynH y Ko0joj je ABaJieceT MeTopo Jene (KakBe Cy rpyre Jere Koja
Cy Y4eCTBOBajia y OBOM UCTPaKMBaky), BACIUTAY UMa MPHUIIUKE J]a OCTBApU
JUy’K€ UHJUBUJIyaTHE HHTEPAKIIH]E Ca JICIIOM.

JIMCKYCHJIA

HaBenenu pesynraTu Boze /10 3aKJbydKa Jla je HHTepaKInja JeTeTa U BacIu-
Tava Kojy JIeTe MHHUIMPA TIOBe3aHa ca MHHIIMjaTHOM HaMepOoM JieTeTa (Koja je
caJpkaHa y JiedjeM MUTamy) U ca TUM Jia JIu he BacmuTay aJiekBaTHO MOJP-
KaTH Ty HAMeEDY.

[Ipuje nyosmpe auckycuje, mahemo kparak ocBpT Ha u3abpaHy Kiacuu-
kauujy aedjux nutama (Glisic¢, 2017) koja je Ouiia mosa3Ha ocHoBa pazaa. Je-
9ja MUTamka Cy U3pa3uTo KOHTEKCTYaTHO YCIOBJBEHA, TC j€ 32 FbUXOBO KJIaCH-
(hMKOBamEe HEONXOJHO TyMadyewme, ¢ 003MpoM Ja hopMyIianuja MUTama Haj-
yemrhe He ynyhyje Ha npunagHocT oapehenoj Bpctu. CBako NPUKYIILEHO U
aHAIM3UPAHO MMUTAkE je TYMAUCHO y OJHOCY Ha KOHTEKCT HhErOBOT jaBJbamba
¥ HaMepy Kojy je JeTe MMallo, a momTyjyhu kputepujyme n3abpaHe Kiiacu-
¢ukanuje. OBo nnax ocrasjba MOryhHOCT 12 OU HEKa MUTamba, a THME H OHO
IITO CIIEJI HAaKOH NMUTama, MOTJIM OWTH Jpyraduje TyMayeHH Kaja Ou Ouie
kopunrheHe HeKe JIpyre KiacupuKaimje.

VY cny4ajy cazHajHUX U AETATHUX JACYjUX [IMTaka HHTEPAKIIM]ja je Cpe/c-
TBO 32 MOCTH3ambe APYTUX IUIbEBA, JIOK j€ Y CIIydajy COIMjaTHUX, HHTEPaK-
Mja nuJb nUTama. Kaga nerte moctaBu ca3HajHO MHUTARE, 3aI0Yelio je WH-
TepakIujy ca BacruradeM aa ou noomio nadopmanujy. [lete HHje ycmepeHo
Ha HHTepaKquy Hero Ha eHe edexte. HakoH mTo ca3Ha 1mta ra ”HTEpecyje,
MHTEpaKIyja ce MpeKuIa, jep BUIIEe HHje HOTpeGHa Pesynrarn apyrux mc-
TpaKUBamba KO_]a cyy (bokycy nmaina ca3HajHa Jiedja MUTama MoKa3yjy Jia ce
OBa NMHTamka jaBJbajy Kaja JeTe U3PA3HUTO XKEJIH Ja 100Hje HHPOpPMAIH]y U
KaJla *Ma BUCOK HHUBO MOTHBAIIH]jE 32 YUCH-C IITO 3HAYH J1a MTaKHa CaroBOp-
Huka Huje noBoJbHa (Chouinard, 2007). pyrum peunma, IeTeTy Koje OBUM
NUTakbUMa MHUIKMPA KOHTAKT ca BaCIHUTadYeM HUje JO0BOJbAH CaMO KOHTAKT
(pasroBop), Hero je OuTaH U caapkaj Tor pazroopa. CasHajHa Jiedja MuTama,
Tope; MOTUBAIIM]E 32 yuerme, ynyhyjy ¥ Ha caapikaj TOr y4ema, OJHOCHO Ha
TO IITa JICIy 3aHMMa M 0 YeMy pa3MUIIJbajy y OKBHpY TOjMOBa, Aorahaja,
npeameTa, obuha u cIM4HO, 0 KOjuMa nocTasibajy nurtama (Glisic, 2017; Greif
et al., 2006). CBe peTXOIHO BOAM JIO 3aKJbydKa J1a je Jedja cazHajHa ITH-
Tama Moryhe cMaTparn MaHU(ECTAIUjOM JeUje HHHUIMjaTHBE 3a Ca3HAmhEeM
U YUCHEM.
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b cnyqajy COIMjalTHUX TMHTakba, HAKOH IITO Jela I[O6I/I_]y OZITOBOpE, MH-
Tepakilyja ce MpoayKaBa, IITO 3HAYH 1A je I/IHTepaKHI/I]a b TUTamba. OBUM
MUTAaBUMAa JIella TOUYM Y HHTEPaKIHjy 300T HHTEPaKIIHje, OMHOCHO MaXKbE 1
KOHTaKTa ca BacriutadeM. Crora je jiedja coljajiHa muTama Takohe moryhe
cMarpaTtu MaHUQecTalrjoM Aedje MHULUjaTHBEe, ajli OBOT IyTa WHUIMjaTh-
BE 32 MHTEPAKIIMjOM, OJIHOCHO COLIMjaJIHUM KOHTAKTOM Ca OfipaciiM (BacIu-
Ta4yem).

Jlok je ca3HajHa u collMjaiHa Jieuja MuTamka Moryhe mosesaru ca Jie4jom
WHULWjaTHBOM, JIellaTHA UTama cy Apyraunja. Jlena ux mocraBibajy aa Ou
OCTBapHJia CBOje TPEeHyTHE MOTpede MM jKeJbe KOoje MOTry OUTH 3a0BOJbeE-
HE caMo y3 J103BoJy win nomoh BacmuTada. Mel)yTum, oBa BpcTa nurtarma
je uecto 3anemapena (Glisi¢, 2017). Pesynraru npe3eHTOBAHOT €MITUPH]CKOT
HCTPaKMBaKa MOKa3yjy Ja je o YKYIHOT Opoja perucTpoBaHUX HHTEPaKIU-
oHuX enu3ona Buure on Tpehune (37,4%) MHUIMPAHO NeNaTHUM MHUTakbUMa,
IITO 3HAYM Jla C€ OHA UTEKAKO jaBJbajy y MoHammamy nere. Ctora, HE CMejy
OWUTH 3aHeMapeHa. YdecTalH cllyTaBajyhn oqroBopH Ha 0Baj THUI MHUTamKka, Y
OJIHOCY Ha OCTaJjia [Ba THIIA MUTamba, HOKa3yjy Ja je ACIH HITaK 4eCTO OHEMO-
ryhieHo JenoBame y CKJIaay ca CONCTEHUM TPEHYTHHUM jKeJbaMa u rnorpeba-
Ma, IITO je MOBE3aHO Ca MHCTHTYI[HOHATHIUM KOHTEKCTOM.

[Mutama HKCy jequHe MaHu(pecTalmje aedje MHUIM]jaTuBe, HaKo Cy jeaH
O BlbCHUX HaquHFHCI[HI/IjI/IX IIOKa3aTrecjba. I/ICTpa)KI/IBaH)a WHCTUTYLMOHAJIHE
BaCMUTHOOOPA30BHE MpaKCce Cy MOKa3ala Jia pa3sroBOp U MHTEPAKIIH]y Jele
U OJIpaciiuX MHOTO Yenihe nHUIKMPajy onpaciu Hero jaeua (Brock & Rankin,
2008; Medouz & Kesdan, 2000; Riiheld, 2003), Te na y oqHOCY Ha OpOUY-
HO OKPYXKEHe, Yy MHCTUTYIIMOHATHOM OKPYXKEHY OJpaciii MHOTo Yerrhe of-
pebyjy canpxaj pasrosopa (Riiheld, 2003). OBakBo cTame HHjE Y HHTEPECY
Jedjer pa3Boja U yuema. [luTamnuMa Jena Tpaxe MoApIIKY y yUewy U CTHU-
namwy uckyctsa (Sak, 2015). Jlete koje cii000IHO UCTIO/bAaBA CBOjy MHUIIU]a-
THUBY camo cebu 00e30ehyje yciioBe 3a pa3Boj. UHHIIMpameM WHTEpaKIlHje
IIyTEeM IIUTamwka JCTE CTBapa IPUIKKY [a I'a BACIIUTay [IOAPKH, a BPCTA KOHK-
peTHOT nuTama ymyhyje BacnuTada Ha B TIOJIPILIKE KOja je IeTeTy NoTped-
Ha (uH(OpMaIKja, o0jallkbene, Maxmka, yTexa, MoXBaa, 103B0Jia, MoMoh u
TaKo JaJbe).

Vcrpaxusama Cy mokasana Ja aeua poLCHY]y CaroBOPHUKA U MH(pop-
Maunje Koje 100ujy (Corrlveau & Kurkul, 2014)). Ha o yka3syjy cmyauHJe y
KOjUMa, YKOJIMKO HHje JOOHIIO 33a/10BOJbaBajyhin 0ArOBOp Ha MHUIIM]aHO MTH-
Tame, JeTe 0CTaje UCTPAJHO y TOME Jia tole 710 moTpeOHux nHpopManuja, u3-
pakaBajyhu He3a10BOJLCTBO M IOCTaBJbajyhu HoBa nuTama (Frazier, Gelman
& Wellman, 2009, 2016). IIpukazanu pe3yartaru ynyhyjy Ha TO 1a 0ATOBOP
BacmuTaya HUje MpecylaH 3a HacTaBaK MHTEPaKIlyje, ajli je BeoMa BajkaH.
Bacnurau Moke moap:KaTh WM CIyTaTH Je4jy HHULUjaTHBY U3PasKeHy M-
tamuMa. Kazna BaciuTtau getety ga noapkaBajyhu oarosop, momyT uHgop-
Maunje, In1uTama, noxsaje, noTBpAC U APYro, OH TUME IMOACTUYC HACTaBaK
MHTEpaKIUje YKOIUKO je JeTe 3amHTepecoBano. C jnpyre crpaHe, cryTa-
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Bajyhu onroBopu BacnurTada y BUAY KPUTHKA, IpocyhuBama, UTHOpUCAba U
CIIMYHO BOJZIE Ka TOME Jia IeTe OAYCTaHe U MPEKUHE WHTEPAKIH]y. YKOIUKO
je moapkaHo, aere he omryuntu mta he y3eTu U3 HHTEpaKkiifje ca BaciuTa-
yeM. YTBplEHO je U 1a Cy OIrOBOPHU BacCIHMTa4ya MOBE3aHH Ca BPCTOM JICUjUX
MUTaka, Kao U Jla Ha JieJlaTHA NUTamka BaclUTaun denrhe najy cnyrasajyhe
OJIFOBOPE, HET'0 HA Ca3HajHA U COLMjaJIHA TTUTaba.

VY npencTaB/beHOM MCTPakKMBaky HHUCMO Ce MOAPOOHMje OaBmiiM pas-
JUKaMa Koje ce OHOCE Ha OJTrOBOpE BacIuTaya y OKBUPY HUCTE KaTeropuje
U Ha BUXOBE pazinuuute edekre. Jlasbe OM OMUII0O MHTEPECAHTHO MCTPAXKH-
TH Ha KOjU HAYMH Pa3IMYUTH OJTOBOPH BACIHUTa4ya MOJACTHUY JELy, T Ha
KOjU HaYMH UX Jena nepuunupajy. Ha npumep, Aa 11 onroBopu BacmuTada
y BUAY MOCTaBJbEHUX MHUTaka aJCKBAaTHHUjE MOJACTHUY J€4]y WHUIUjaTUBY
3a cazHambeM OJ OHMX JIaTHX Y BHAY KOHaYyHUX MHopManuja? Mnu, na au
OJITOBOPH Y BUAY IPEAJIOTra U Ujeja, aleKBaTHHUje MOACTUYY HHUIN]aTUBY 3a
WHTEPAKIMjOM Of] TIoXBaJsia U Tako najbe? OBO OM 10BEJO O KOHKPETHHJUX
caszHama 0 HAYMHHMMa Ha KOje BacluTau MOXe MpoayOUTH Aedja pa3nudauTa
HWHTEPECOBamE N3PAKEHA TUTAKBUMA.

Pesynraru yka3yjy 1 Ha TO /1a Jiedja MUTamba, OAHOCHO MHTEPaKIIHje Koje
BUMa MOYHIbY HUCY T0OPOJIONLIE HIIM HICY Moryhe y cBakOM TpPEeHYTKY, Ha-
POYHMTO YKOJIMKO H3JIa3€ U3 CaApKMHCKOT OKBHPA aKTHUBHOCTH KOjy ycMepaBa
BacmuTau. Jenan ox1 pa3iora Moxe MpeCTaB/baTH YHY Tpallllba OpraHu3aiuja
WHCTUTYLIHja Y KOjUMA j€ OBO HCTPaKMBambE pealin30BaHoO. 300T yHampen
npeasuheHor pacropena BacUTHOOOPA30BHUX M APYTUX aKTHBHOCTH, Te€
BEJIMKOT Opoja Jietie HacipaM jeHOT BaciuTaua (y IpoCeKy JBaJIeCeT METOPO
JIeIe), BacKUTay HeMa BpeMeHa Jia Oyjie Iyro y MHTEePaKIIMjHi caMo Ca jelIHUM
netetoM. Bpcra nHCcTHTYIHjE M cieln(UIHOCTH (yHKIIMOHUCAA, KA0 IITO
Cy HHUBO OPraHU30BaHOCTH M (PIEKCHOMIHOCTH, T€ HAYMHH Ha KOj€ OJpaciu
U Jiena cTymajy y uHTepakiuje, oapelyjy y Kojoj MepH u Ha Koju HauuH he
JeTeTOBA HHULIMjaTHBA N3paKeHa MUTABIMa OUTH CTUMYJIHCAHA U TIOJIpIKa-
Ha (Riiheld, 2003). MelyTum, pe3ynratu HeKUX UCTpakuBama (Babic, 1983;
Glisi¢, 2017) ykasyjy Aa MHCTHTYUMOHAITHH KOHTEKCT HHj€ TIOTOJHO MECTO
3a Jiedja MUTama.

JaBibame Niedjux MuTama U CBE LITO CJeIU HAKOH NOCTaBJLEHOT TUTabha
je y Besu ca paznunuutuM pakropuma. C jeHe cTpaHe cy Ty OHOJIOMKY (ak-
TOPH, O KOjHX je HajBayKHUjH y3pacT aeue (Babic, 1983; Corriveau & Kurkul,
2014; Frazier, Gelman & Wellman, 2009; Glisi¢, 2017; Mills et al., 2011). C
IpyTe ¢y COlMjaHU (PaKTOPH Ka0 IITO Cy KYJTYPOJIOIIKY U APYIITBEHU KOH-
TEKCT, MOCEOHO MOCMAaTPaH! KPO3 CIEHUPUUHOCTH Y HHTEpaKIHjamMma OApac-
nux u nene (Gauvain, Munroe & Beebe, 2013) MHCTUTYLHOHAIHA KOHTEKCT
(Riiheld, 2003) u Jipyro. Y oBoM pajy HUje OUJI0 MPOCTOpa 3a pa3MaTpame
y3pacra Jieie, a COUujaTHu GaKTOPH Cy caMo JISIMMUYHO pa3MOTpeHH, Oy-
nyhu na cy Beoma KOMILJICKCHH.
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3AKJBYULIN

[{nse oBor pajia O61o je Aa ce UcTpaxke KapakTepUCTHKE HHTEPAKIIMOHUX CH-
TyIHja JIelle ¥ BacuTavya Koje JAera HHUITNPA]y TOCTaBJhabeM MTUTamha Y OK-
BHPY MHCTUTYIIHOHATHOT BaCIIUTHOOOpa30BHOT mportieca. [lomo ce oj Tora
Jla Cy 1edja MUTakha HCTOBPEMEHO U HHCTPYMEHT U MaHHU(ECTaIHja TOBOPHO-
JE3WYKOT, HHTEIEKTYaTHOT M COITHjaJTHOT pa3Boja M yduema nere. [lokazaio
ce J1a Jieria CBOjUM MHUTamkIMa HHUIIHPA]y HHTEPAKIIHN]Y ca BaCIUTadYuMa M3
BHUIIIE pa3Jiora, Ja Cy T¢ MHTEPAKI[MOHE CHTYaIHje U0 CBAKOJHEBHE KOMY-
HUKAIHje JIeTe ¥ BaCIuTava, 1a Majy CBOjy YHYTPAIIKky CTPYKTYPY H 1a CY
BUXOBE KapaKTEPUCTUKE ca jeJIHE CTPaHe Y BE3H ca BPCTOM JeUjer MUTamba, a
ca IpyTe y BE3U ca OATOBOPOM KOjH Jaje BacmuTad. Pe3ynraru mokasyjy aa je
Ha OCHOBY BpPCTE IMHTamka KOJUM JIETE 3aI0THL-E HHTEepaKInjy Moryhe cazna-
TH IIITA je IeTeTy MoTpeOHo (MHbopMaIHja, moxBaja, yrexa, momoh, 1o3Boa
7 TaKO JaJbe) U TaKO MY MPYXKUTH HajaaekBaTHUjU oaroBop. C 003upom Ha
TO J1a ce TI0Ka3aJjo 1 Ja Jiedja MIUTama, OMHOCHO HHTEPAKIIH]je KOje hIMa TI0-
YUY HACY ITOOPOMONIIHN WX HUCY MOTYhH y CBaKOM TPEHYTKY, MTOTPEOHO
j€ ma BacHUTa4M Tparajy 3a HaumHUMa Koju he momohwm ma ce cTBOpH BHIIE
OBaKBUX MpHIWKa 32 jieily. CBe OBO MpeJCcTaBiba 3HAUAjaH YBHUJ Y TO KAKO
BaCIUTAYM CBOJUM PA3IMUNTUM H aJICKBATHUM OJITOBOPHMA U MMOHANIAUMA
MOTY TTOZIPKaTH Pa3Boj M YUCHE y CHTAIjaMa Koje cama JIella HHUIHAPA]y.
Ocrao je mocta coO0THOT HCTPAKUBAYKOT MIPOCTOpaA KOjH OM ce MO-
rao IMOCBETHTH AyOJbeM caryiefjaBamy TOra Ha KOjU HaYWH CHEIU(DUIHOCTH
WHTEPAKIIMOHUX CHUTYyaIlHja, Kao [ITO CYy PA3JTHMYUTH OJITOBOPH U MPHUCTYITH
BacmuTaua, CaJpxaju ¥ CTPYKTYPUCAHOCT Pa3IMYUTHX aKTUBHOCTHU U CITHY-
HO, JeNTYjy Ha ICJIOKYIIaH pa3Boj IETeTa W I0jaBJbUBALE MUTAkA Y ACUjeM
roBopy. buio 61 KOPUCHO Pa3MOTPHUTH M KapaKTEPUCTUKE OBUX HHTEPAKIHja
y B3| ca ofpel)eHnM pakTopruMa, Kao IITO Cy y3pacT AeTeTa Koje TOCTaBIba
MUTAkE U KapaKTepUCTUKE TIMIHOCTH JieTeTa. Ha nmprmep, Moke ce mpeTnoc-
TaBUTH J1a Hehe cBa jJera mojeTHaKo ONTH CKJIOHA Ja WHUITMPAjy OBE CHTYa-
nuje. butan dakTop xKoju 6u Tpedaso pa3MOTPHUTH je U caM KBAJIHUTET Beh u3-
rpal)eHor offHOCA JIeTeTa M BacliMTaya U HEroBa Be3a ca KapakTepucTHKama
HHTEpAKINja U Tako najbe. MehyBpimauke HHTEPAKIIHOHE CHTYyaIlHje Koje
3aMoYNby MMUTAmkIMa Koja Aema yrnyhyjy jeIHu ApyTruMa je joIl jeIHO TO-
pydje BpeaHo Oyayhux uctpaxupama. CTora je moTpeOHO aJbe NCTPaKUBa-
TH oBe ()EHOMEHE M Tparatu 3a HauMHUMa MOJICTHIIAkha TUTakha Ka0 OUTHOT
00JIMKa FTOBOPHO-j€3MYKOT MCIIOJhaBamka JIele MPEIIKOJICKOT y3pacTa.
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Abstract. This paper presents a round of research conducted with the aim of deter-
mining the characteristics of interaction situations involving pre-schoolers and their
teachers and initiated with children’s questions. Insight into the existing body of
research shows that there is a lack of similar studies, which address the cognitive
side of such situations, but where the social aspect is neglected. Systematic observa-
tion was used to describe interaction situations in preschools initiated by children
aged three to six years asking teachers questions. Qualitative and quantitative data
analysis was performed, indicating consistency between the type of the child’s ques-
tion, the teacher’s answer and the course of the interaction. After children receive
answers to their questions requesting new information (cognitive questions) or those
intended to create conditions necessary for particular activities (action-related ques-
tions), interaction ends. On the other hand, children ask so-called social questions
for the sake of interaction, and it depends on the teacher’s reply whether they will
develop. Another finding suggests that children’s questions are not automatically
welcome at just any moment, especially if they go beyond the limits of the teacher-
guided activity in progress at the time the question is asked. The research findings
afford remarkable insight into how preschool teachers with their different adequate
responses and behaviours can support children’s development and learning in chil-
dren-initiated interaction situations.

Keywords: child’s initiative, child’s question, interaction situation, teacher’s answer.

INTRODUCTION

Questions are a means most commonly used to start interpersonal communi-
cation and interaction. A question addressed by a pre-schooler to their teacher
can mark the beginning of their interaction. This paper is an overview of the
current body of knowledge about children’s questions and the interaction situ-
ations in which they emerge, along with the results of a round of empirical
research into teacher-child interaction as initiated with children’s questions.
The development of children’s questions can be monitored from the time
children begin speaking, with their first questions easily recognised by their
particular (rising) intonation (Berk, 2007), to what’s that questions, when they
become interested in the names of things and people in their immediate sur-

* Translated into English by Svetlana Miti¢, M.A, Faculty of Philology, University of Banja
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roundings (Hwang & Nilsson, 2000), to where, when, where to, how and why
questions, when they begin to seek more complex information and explana-
tions (Chouinard, 2007; Frazier, Gelman & Wellman, 2009). Interaction with
adults is of particular importance, since these first questions are addressed
primarily to adults in the child’s immediate surroundings. A child uses ques-
tions as a means to learn things which they are not capable of finding out
independently (Mills, Legare, Grant & Landrum, 2011; Sak, 2015).

As stated, children ask their first questions with the aim of acquiring
new names, words and expressions, which thus plays a role in the develop-
ment of the ability to speak. As questions are used to explore the surroundings,
they become an instrument of intellectual development. Moreover, children
increasingly use questions to come into contact with the social environment,
whereby they become an instrument to start interaction with parents, peers
and teachers, thus also an instrument of social development. Aside from being
ameans, questions are also manifestations or indicators of different aspects of
a child’s development and learning (Glisi¢, 2016, 2017).

There are different approaches to researching children’s questions, usu-
ally connected with their different functions. On the one hand, questions may
have a cognitive function and concern obtaining/storing and exchanging in-
formation and opinions. On the other hand, their function may also be social,
when they serve to establish and maintain social contacts (Babi¢, 1983; Gau-
vain, Munroe & Beebe, 2013). Still, it is the cognitive function of questions
that has mainly drawn the attention of researchers. Under this approach, chil-
dren’s questions were predominantly studied as a strategy to gather informa-
tion, learn, solve problems, engage in critical thinking, etc. (Chouinard, 2007,
Frazier, Gelman & Wellman, 2009, 2016; Gauvain, Munroe & Beebe, 2013;
Greif, Kemler Nelson, Keil & Gutierrez, 2006; Legare, Mills, Souza, Plum-
mer & Yasskin, 2013; Mills et al., 2011; Vuji¢, 2014).

Another aspect from which children’s questions may be studied concerns
their role in the child’s communication with the social environment. When
it comes to this approach, children’s questions are observed as phenomena
showing how children and adults engage in interaction (Chappell, Craft, Bur-
nard & Cremin, 2008). With regard to this use, questions are not only a tool of
cognition, but also of cooperation, interaction and socialisation in the broad-
est sense of the word, which is the focus of this paper.

Despite the importance of questions for children’s overall development,
they remain underresearched, especially when it comes to their use in the
preschool period (Babi¢, 1983; Riiheld, 2003; Sak, 2015), and more specifi-
cally, in regard to the connection between their social and intellectual aspects
(Glisi¢, 2016, 2017).

Research on interaction situations involving adults and children based
on children’s questions (Corriveau & Kurkul, 2014; Frazier, Gelman & Well-
man, 2009; Mills et al., 2011) has primarily focused on the cognitive side of
interaction (with question-asking seen as a learning strategy), disregarding
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the social context. For instance, one such round of research (Frazier, Gelman
& Wellman, 2009) focused on children’s questions seeking explanations and
showed that the quality of the proposed explanation (answer) determined the
child’s subsequent behaviour (for example, an incomplete answer led to the
child continuing to ask questions until receiving a satisfactory answer). This
research mainly dealt with experimental situations or analysis of conversa-
tions between parents and children, which makes its findings only partially
pertinent to conversations between teachers and pre-schoolers, given the spe-
cial nature of the institutional context of preschool. Also, along with interac-
tions started by children asking cognitive questions, it is equally important to
study those initiated by children asking other types of questions.

It is necessary to identify the different kinds of questions heard in pre-
schoolers’ speech in order to see what happens after a child has asked their
teacher a question. To that end, this paper uses the findings of an empirical
study into children’s questions (Glisi¢, 2017). Based on the analysis of more
than two thousand questions collected as children addressed them to their
teachers while at preschool, a new categorisation was made, according to
which children ask three different kinds of questions, cognitive, social and ac-
tion-related (Glisi¢, 2017). The proposed categorisation suggests that children
ask their preschool teachers questions for at least three essentially different
reasons. Children ask cognitive questions to find something out (gain infor-
mation), expressing their curiosity and the wish to learn. These questions are
about the world, people, activities and procedures in which children partici-
pate. They reveal the intensity of the child’s interest in the subject matter and
activities they are offered. Social questions are the result of the child’s need
for interaction and communication and are indicative of the needs children
can satisfy only by interacting with others. They include the need for atten-
tion, appreciation, support, comfort, etc. The third group are action-related
questions, and they concern the child’s need to do something specific requir-
ing either permission or help.

A child’s question implies that they are actively seeking an explanation
(answer) (Chouinard, 2007; Frazier, Gelman & Wellman, 2009, 2016; Mills
et al., 2011). Children are selective and cautious when choosing who to ask a
question (Corriveau & Kurkul, 2014). If an initiative is understood as an in-
dependent effort to influence happenings, questions may be seen as showing
child initiative (Glisi¢, 2017; Riiheld, 2003).

METHOD

This study was conducted to see what happens after a child has asked their
teacher a question. Its aim was to determine the characteristics of interaction
situations initiated with children’s questions according to the different types
of questions asked, different answers given by preschool teachers, and the
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specifics of different activities giving rise to such interaction situations. The
following research questions were asked:

(1) What patterns in the behaviour of pre-schoolers and their teachers
can be observed during interaction situations resulting from children
asking questions?

(2) What is the relationship between the type of the child’s question and
the answer given by the teacher?

(3) What is the relationship between the teacher’s response and the
child’s reaction to the answer received?

(4) Whatis the relationship between the types of children’s questions and
the characteristics of children-initiated interactions with teachers?

(5) What is the relationship between the different activities giving rise
to such situations and the answers given by teachers in response to
children’s questions?

Sample. Interaction episodes were sampled for the needs of this study (Co-
hen, Manion & Morrison, 2007). In this paper, an episode is understood as
a situation involving interaction between a teacher and a child, initiated by
the child’s asking the teacher a question; it is taken to last for as long as the
child and teacher interact in connection with the question asked. A total of
294 interaction episodes were logged. They involved children (N=290) aged
3-6.5 (M=4.68, SD=0.938) and 24 teachers in six public preschools. In terms
of the children’s sex, approximately the same number of boys (N=41) and girls
(N=149) were involved. All the teachers were female. As for the research sub-
jects (children and teachers), the sample is appropriate, as they were selected
based on their availability; as for the interaction episodes documented, the
sample is random (the episodes were unprovoked and occurred spontaneously
in the presence of independent external observers). Qualitative analysis of
the data thus collected showed that the questions asked to initiate interaction
included three different types of questions: cognitive (97), social (87) and ac-
tion-related (110).

Research instruments. For registering interaction episodes, an instrument
called the QARI protocol was developed, which is an observation protocol de-
signed to document an interaction chain starting with a child’s question, con-
tinuing with the teacher’s answer/response, followed by the child’s reaction
to the answer, and the ensuing events (interaction continuation). The protocol
requires describing in detail the child’s and teacher’s verbal and non-verbal
behaviour, along with the actual circumstances (content/subject, time, place,
and all the other particularities) of the interaction episode involving the child
and teacher immediately before it began, and registering the approximate du-
ration of the episode. An instrument thus designed provides qualitative data,
which can be quantified through analysis and processing.
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Data collection and analysis procedure. The research was conducted in
April 2017 in six preschools in the City of Banja Luka (Bosnia and Herze-
govina). As part of visits to preschools as required by the Integrated Practi-
cum module, previously trained independent observers (junior students from
the Department of Preschool Education, Faculty of Philosophy, University of
Banja Luka) entered information on protocol sheets as interaction episodes
occurred. A mixed method (Creswell, 2009) was used to process the data, i.e.
two analysis procedures were applied; the first was qualitative and included
coding, while the second was quantitative and used statistical procedures.

Open coding was applied to analyse separately individual elements of the
interaction chain: the child’s initial question, the teacher’s answer, the child’s
reaction to the answer, the continuation or termination of the interaction, and
the context in which the question was asked. Children’s questions were coded
in relation to the three-type classification into cognitive, social and action-re-
lated questions (Glisi¢, 2017). The context in which children asked their initial
questions was defined as one of the following three categories of activities:
organised activities (teacher-guided training and educational activities), free
activities (independent activities, games and conversations between children)
and daily routines (activities around meals, breaks/sleeping, personal hygiene,
etc.). Variables such as the teacher’s answer, the child’s reaction to the answer
and the continuation or termination of the interaction were not pre-specified
but rather empirically grounded. Open coding allowed the researcher to ana-
lyse the raw data collected inductively (Hatch, 2002) and to gradually notice
patterns in the behaviour of both the teachers and pre-schoolers. The patterns
observed made it possible to define less general categories first and more
general ones next, and eventually to produce a list of codes. The categories
and subcategories established in that way are presented as part of the research
results.

The next stage involved quantifying the defined categories and subcate-
gories and creating a statistical database. The chi-square test was used to
evaluate the significance of differences between the distributions of the vari-
ables. Wherever the chi-square test indicated statistical significance, this was
validated by analysing the contingency tables to confirm the presence of pat-
terns in the distributions of individual variables and their interrelations.

Ethical considerations. The researcher adhered to the ethical principles
of anonymity of all research subjects, confidentiality and protection of the
obtained research data, and voluntary subject participation in the research
(the teachers were asked and gave consent to participate, and also helped with
obtaining consent from the children’s parents). The conducted research did
not disrupt the usual daily routines and operations of the children and teach-
ers at the kindergartens in any way.

The qualitative and quantitative data obtained were fused to present inte-
grated research findings.
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RESULTS

Qualitative analysis of the obtained data showed the existence of patterns in
the behaviour of teachers and children during the observed interaction epi-
sodes. The patterns observed in teachers’ answers to children’s questions were
divided into two groups, supportive/encouraging and discouraging/limiting.
Supportive answers included those providing the requested information, stat-
ing, asking questions, proposing or putting forward an idea, giving permis-
sion, providing assistance, giving support or praising, and they are the kind
of behaviour that encourages the continuation of interaction. Discouraging
answers, such as those criticising the child and/or their behaviour, moralising
or judging, forbidding or refusing permission or assistance, and ignoring the
child’s question, make impossible or hinder interaction continuation.

Teachers’ answers led to children’s reactions that were also classified
in two groups. The first group were reactions directed at the teacher, such
as asking another question, making a statement, having an association or
drawing a conclusion, expressing wonderment, acceptance, pleasure or joy,
voicing disagreement and discontent and expressing sadness, and inviting
the teacher to join in an activity. The other group concerned reactions not
directed at the teacher, such as independent action and acting at will, and
stopping or giving up, and they were directly indicative of the end of the inter-
action. Therefore, there were two possible outcomes after the child’s reaction,
the first being continuation of the teacher-child interaction through conver-
sation and/or a joint activity, and the second termination of the interaction.
The patterns observed in teachers’ answers, children’s reactions, interaction
outcomes and their interrelations are shown in Figure 1.

To investigate the relationship between the type of question asked by
the child and the answer given by the teacher the chi-square test was applied
(2, N=294)=37,395; p<.001, V=.357), showing a statistically significant differ-
ence between the distribution of teachers’ answers and the types of children’s
questions at the 0.01 level. The contingency table (Table 1) shows that over-
all, teachers’ answers are encouraging rather than discouraging, but that this
prevalence varies depending on the type of question asked. While teachers
more commonly offered encouraging answers to children’s cognitive and so-
cial questions, thus potentially enabling the interaction to continue, discour-
aging answers dominated when it came to their responses to action-related
questions, preventing the interaction from continuing.
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Table 1. Teachers’ answers in relation to types of children’s

questions
Question type Total
Variables Cognitive Social Action-related
questions  questions questions
f 89 71 62 222
Encouraging
Teachers’ % 40.1% 32.0% 27.9% 100.0%
answers f 8 16 48 72
Discouraging
% 11.1% 22.2% 66.7% 100.0%
f 97 87 110 294
Total
% 33.0% 29.6% 37.4% 100.0%

The next question concerned the relationship between the teachers’ answers
and the children’s reactions. The chi-square test (1, N=294)=44,910; p<.001,
V=.399) indicated statistically significant differences between the distribu-
tions of teachers’ responses and children’s reactions at the 0.01 level. The
contingency table (Table 2) shows that children mostly reacted to their teach-
ers’ responses when these were encouraging, their reactions being directed
at the teacher, which is expected. However, regardless of whether teachers
gave supportive or discouraging answers, children still reacted in ways which
were not directed at the teacher and terminated interaction. This shows that
children are not always interested in seeing interaction continue, even if the
teacher’s answer is encouraging.

Table 2. Children’s reactions depending on teachers’ answers

Teachers’ answers
Variables Total

Supportive  Discouraging

f 169 23 192
Teacher-directed
Children’s % 88.0% 12.0% 100.0%
reactions f 53 49 102
Not teacher-directed
% 52.0% 48.0% 100.0%
f 222 72 294

Total

% 75.5% 24.5% 100.0%
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The results presented above show that children do not necessarily want to
continue interacting with the teacher after asking their initial question. That
is why the focus of this analysis shifted to revealing the relationship between
the type of the child’s question and the continuation of interaction. The chi-
square test (2, N=294)=40,912, p<.001, ¢=.373) showed a statistically signifi-
cant difference between the distribution of the type of the child’s question
and interaction continuation and interaction termination at the 0.01 level. The
contingency table (Table 3) shows a higher prevalence of interaction ending
in contact situations to have begun with action-related questions, followed by
cognitive questions, compared to interactions initiated with social questions.

Table 3. Interaction continuation/termination depending
on type of child’s question

Question type Total
Variables Cognitive Social Action-related
questions questions questions
) ) f 18 40 9 67
Interaction continued
% 26.9% 59.7% 13.4% 100.0%
) ) 79 47 101 227
Interaction terminated
% 34.8% 20.7% 44.5% 100.0%
f 97 87 110 294
Total
% 33.0% 29.6% 37.4% 100.0%

Cognitive and action-related questions may not necessarily be the result of
the child’s wish to interact. Once the child has got what they approached the
teacher for — information, permission — interaction ends, because there is no
need to maintain it. A few typical examples, as described in accordance with
the observation protocol, are given below as an illustration.

Example 1. A situation in which the child-teacher interaction ended
after the child received an answer to their initial cognitive question

A child leaves the table at which they are drawing and approaches the teacher sitting at
her desk writing something.

Child What is a secret? (cognitive question)

Teacher A secret is when you and I know something that nobody else knows. You
can share a secret with anybody, your mom, dad, other people...

Child Uh-huh.
Teacher Do you have any secrets?

Child My granddad and I have a secret. (Turns around and sits back at the table.)
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Example 2. A situation in which the child-teacher interaction ended after
the child received an answer to their initial action-related question

A teacher and four children are talking about what they did last weekend.

Child Can I go and have some water? (action-related question)
Teacher You can. Do you know which glass is yours?
Child I do. (Gets up and goes away to have some water.)

On the other hand, social questions bear in them the need for contact; chil-
dren ask them precisely because they want to interact with their teachers.
Therefore, even after the child has been given a satisfactory answer to a social
question, they will more commonly maintain interaction with the teacher, by
continuing the conversation or activity they are jointly participating in. See
the illustrative example below.

Example 3. A situation in which the child-teacher interaction continued
after the child received an answer to her initial social question

Three children are seated at a table, drawing and talking occasionally. One of the children
gets up from the table, carrying her drawing, and approaches the teacher, who is applying
decals to a window.

Teacher, how do you like my meadow? (Shows the drawing.) (Social

Child question, evaluative)

Let me see it. (Turns around and extends her hand to take the
Teacher child’s drawing) 1 like it; you’ve drawn such a nice meadow. A real
flowery meadow.

(Nods her head.) Uh-huh. There’s one just like that near my uncle’s

Child country house.
Teacher Have you been round to your uncle’s country house?
Child I went there for the weekend and I’1l go again. Did you know my
uncle has a swimming pool?
Now really, your uncle must be such a lucky guy. Did you go for a
Teacher . .
swim? (Expresses interest.)
Child Not yet, it’s empty right now. I’ll be able to swim in it in the
summer.
Teacher Can you draw the swimming pool for me, too?
Child It’s a deep swimming pool; there’s no water in it now, it’s empty.
Teacher You can draw it as it is when there’s water in it.

Child All right. (Hesitates a bit, turns around and returns to the table to draw.)
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These examples show that children show an initiative to interact with adults by
asking social questions, i.e., questions asking for attention, comfort, evalua-
tion, and so on, not so much by asking cognitive or action-related questions.

Another thing to consider is what kinds of situation contexts are or are
not conducive to suitable responses by teachers, in the sense that they create
conditions for the interaction to continue. Will the teacher (be) equally (able
to) support a child’s initiative expressed with a question in just any situation?
All situations in which pre-schoolers and their teachers started an interaction
were categorised according to three different types of activities (organised,
free and routine). A total of 104 (35.5%) organised, 147 (50.5%) free and 41
(14%) routine activities were registered. The chi-square test (2, N=293)=2,815;
p=.245, V=.098) did not show a statistically significant difference between the
distribution of teachers’ answers and the type of activity being the context
of the child’s question. Thus, statistically, irrespective of the type of activity,
teachers are equally prone to giving encouraging and discouraging answers.
However, because each of the three categories of activities may include a wide
array of situations, further qualitative analysis was needed.

Thereafter, closer attention was devoted to organised activities, those
initiated, organised and guided by the teacher. They are different kinds of
activities and may vary as to the degree to which they are teacher-directed
and teacher-organised. For example, they may include educational activities
guided by the teacher and done with the whole class, like reading stories,
where the teacher is at the centre of attention and is highly involved (tells a
story, reads, asks questions, evaluates children’s answers, etc.). On the other
hand, they also include activities with greater children participation, such as
illustrating scenes from a story, which are not as teacher-centred and where
the teacher’s role is merely to support and assist. Qualitative analysis shows
that teachers are more prone to giving discouraging answers to children’s
questions when engaged in an educational activity organised with the whole
class, during which they have a dominant role, especially if the question asked
bears no relevance to the activity, i.e. to the topic/subject being covered by the
teacher. In such situations, the child’s question is considered disruptive and is
not as welcome as it would be in other circumstances. In particular, a greater
frequency of discouraging answers to children’s action-related questions can
be noticed. Here is an illustration.
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Example 4. A situation during an activity organised by the teacher
with the whole class where a child-initiated interaction with the teacher
by asking an action-related question

During a race organised in the schoolyard, a teacher is standing before a group of children
and explaining the rules.

Child Teacher, can [ have some water? (action-related question)
Teacher (Angrily) You may not until we’re done. The other children are thirsty too.
Child (Head bowed, does not respond.)

Children ask these questions to fulfil their immediate needs (like having wa-
ter) and they are usually not connected to what is happening momentarily,
thus interrupting the activity the teacher and children are engaged in. On
the other hand, situations involving free activities, which most often concern
games and conversations chosen by the children themselves and where the
teacher primarily acts as an observer, are suitable for both initiating interac-
tion with the teacher and supporting interaction.

The duration of the observed interaction situations was also analysed. All
the registered situations were divided into time categories (under 5 minutes,
between 5 and 10 minutes, and over 10 minutes). Analysis also showed that
only 10 (3.4%) of all documented interaction episodes lasted over 5 minutes.
Conclusively, even when a child initiates contact with the teacher because
they need the teacher to pay attention and interact with her, and the teacher
supports the initiative, such contact situations are usually short-lived. How-
ever, the dilemma remains as to how reasonable it is to expect from preschool
teachers who teach groups of 25 children (as was the case with the classes in-
cluded in this research) to have longer interchanges with individual children.

DISCUSSION

The above findings lead to the conclusion that child-initiated teacher-child
interaction is linked to the original intention contained in the child’s question
and the teacher’s support of the intention.

Before a more detailed discussion, a brief overview of the categorisation
of children’s questions (Glisi¢, 2017) that this paper is based on is in order.
Children’s questions are highly contextually determined, and any categorisa-
tion thereof necessitates interpretation, since the formulation of a question
most often does not indicate its belonging to a certain type. Each of the ques-
tions collected and analysed herein was interpreted in relation to the context
in which it occurred and the child’s intention, in accordance with the criteria
of the chosen categorisation. This allows for the possibility that some of the
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questions and the ensuing events might be interpreted differently in case a
different categorisation were used.

When it comes to children’s cognitive and action-related questions, in-
teraction is merely an instrument to achieve other goals, whereas social ques-
tions are asked with the aim of establishing interaction. When a child asks a
cognitive question, they essentially start interaction with the teacher to obtain
information. The child is not primarily interested in interaction but rather
in its effects. After a child has learnt what they wanted to know, interac-
tion ends, because there is no longer a need for it. The results of other stud-
ies focusing on pre-schoolers’ cognitive questions show that these questions
emerge in situations when the child feels a strong need for information, and is
therefore highly motivated to learn, which makes the interlocutor’s attention
alone insufficient (Chouinard, 2007). That means that a pre-schooler initiat-
ing contact with their teacher with this type of question will not be satisfied
with establishing contact only, but that the content of their conversation will
also matter. When children ask cognitive questions, that is not only indicative
of their motivation to learn, but also of what they are interested in and what
they think about specific notions, events, objects, beings and whatever else
the question might concern (Glisi¢, 2017; Greif et al., 2006). This points to the
conclusion that children’s cognitive questions may be considered a manifesta-
tion of their initiative to learn and acquire knowledge.

In the case of social questions, after children receive answers, interaction
continues, which means it was also the purpose of the question. With such
questions, children begin interaction for the sake of interaction itself, that is,
attention and contact with the teacher. Hence, we may justly consider chil-
dren’s social questions as taking initiative for interaction, i.e. social contact
with an adult person (teacher).

While pre-schoolers’ asking cognitive and social questions can be under-
stood as taking initiative, the nature of action-related questions is different.
Children ask them to fulfil immediate needs or desires, which is possible on
condition the teacher gives her permission or support. However, questions
of this type are often disregarded (Glisi¢, 2017). The sample studied for the
needs of this research shows that more than one-third, or 37.4%, of all contact
situations documented are initiated with action-related questions, proving
they are very common to children’s behaviour. Therefore, they must not be
disregarded. When these questions are compared to the other two types and in
light of the fact they are commonly met with teachers’ refusal, this indicates
that children are often not allowed to act in accordance with their immediate
needs and wishes, which is largely attributable to the institutional setting they
are in.

It is not only questions that signal children’s initiative, although they are
a very concrete indicator. Research into formal education and upbringing has
shown that situations involving adult-child conversations and interaction are
far more commonly initiated by adults than by children (Brock & Rankin,
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2008; Medouz & Kesdan, 2000; Riiheld, 2003); also, when institutional set-
tings are compared to the family setting, it is far more often adults who decide
on the content or topic of the conversation (Riiheld, 2003). Such indicators/
findings are not in the interest of children’s development and learning. Chil-
dren ask questions when they need support to learn and gain experience (Sak,
2015). A child feeling free to undertake an initiative is capable of creating
conditions for their development. By initiating interaction by asking a ques-
tion, a child creates an opportunity to be supported by their teacher. Moreo-
ver, the type of question asked indicates to the teacher the kind of support
the child requires (information, explanations, attention, praise, permission,
assistance, etc.).

Researchers have shown that children evaluate the information they are
given, thus also evaluating their interlocutor (Corriveau & Kurkul, 2014).
This is corroborated by instances when children are not given complete and
fully satisfactory answers and persist in requesting the information they need,
while expressing discontent and asking new questions (Frazier, Gelman &
Wellman, 2009, 2016). The presented results show that teachers’ answers are
not crucial for the continuation of interaction, but that they are important.
Teachers can either endorse or stifle a child’s initiative. By offering an en-
couraging reply (information, questions, praise, confirmation, etc.), teachers
create the necessary conditions for the interaction to continue, if that is what
the child wishes. On the other hand, by giving a discouraging answer (criti-
cism, judgement, disregard/indifference, etc.) the teacher makes it impossible
for the interaction with the pre-schooler to continue. If encouraged, the child
will decide what to take from the interaction with the teacher. Another conclu-
sion is that teachers’ responses are related to the types of questions asked by
children, and that compared to cognitive and social questions, teachers are more
commonly prone to responding restrictively to action-related questions.

The research presented in this paper does not address in greater depth
the differences between answers offered by teachers belonging to the same
type of response, e.g. supportive answers, and their different effects. For in-
stance, do teachers’ answers offered in the form of questions endorse children’s
initiative aiming at cognition more fittingly than those containing conclusive
information and statements? Or, do answers in the form of proposals and ideas
support more strongly a child’s initiative for interaction compared with praise?
etc. This would lead to more nuanced conclusions as to the ways in which teach-
ers can sustain children’s different interests expressed in question form.

The results also show that children’s questions and the resulting interac-
tion are not equally welcome or possible at all times, especially if they go
beyond the limits, content-wise, of the teacher-guided activity. One of the
reasons for getting such results may be the internal organisation of the pre-
schools included in this research. Because of pre-planned daily routines and
a succession of educational and other activities over the course of a day, as
well as the great number of children attended to by one teacher (25 children
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on average), interaction with one child only cannot last a long time. Also, the
type of institution and the particularities of its functioning, such as how well
organised and flexible the setting is, compounded with the way adults and
children engage in interaction, determine the way and the extent to which a
child’s initiative expressed with a question will be stimulated and supported
(Riiheld, 2003). Still, the results of some research (Babi¢, 1983; Glisi¢, 2017)
have shown that institutional settings are not conducive for children to ask
questions.

Children asking questions and what follows in the process correlates with
a number of factors. Some of these are biological, with the child’s age being
the most significant (Babi¢, 1983; Corriveau & Kurkul, 2014; Frazier, Gel-
man & Wellman, 2009; Glisi¢, 2017; Mills et al., 2011). There are also social
factors, such as the cultural and social context, especially as viewed through
the prism of the special nature of interaction between adults and children
(Gauvain, Munroe & Beebe, 2013), the institutional context (Riiheld, 2003),
etc. Considering age as a factor in children’s asking questions to initiate in-
teraction would exceed the limits of this paper; also, given the complexity of
social factors, they are considered here only partially.

CONCLUSIONS

This paper analyses the characteristics of interaction situations involving pre-
schoolers and their teachers initiated with children’s questions in the frame-
work of institutional education. The starting premiss is that children’s ques-
tions are both an instrument and a demonstration of their speech, intellectual
and social development and learning. It is concluded that children initiate in-
teraction with their teachers by asking questions for several reasons, that such
interaction situations are part of everyday communication between children
and educators, that they are internally structured, and that their characteris-
tics depend on the type of question on the one hand, and the answer given by
the teacher on the other. The results suggest that it is possible, based on the
type of the question asked by the child to start interaction, to learn what it is
the child needs (information, praise, comfort, help, permission, etc.), and thus
proffer an optimal answer. Since it was shown that a child’s question, i.e. in-
teraction initiated by a child by asking a question, may not always be welcome
or may come at an inopportune time, it is necessary for teachers to seek ways
to create more such opportunities for children. All of this represents a signifi-
cant insight into how preschool teachers can respond with different suitable
answers and behaviours to support development and learning in situations
initiated by children.

A lot of issues remain to be addressed, some of which inevitably concern
a deeper understanding of the way in which specific aspects of interaction
situations, such as different teacher responses and approaches, the content
and structure of various activities, etc., influence the formulation and asking
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of questions by children. As well as that, it would be useful to consider the
characteristics of such interactions in relation to factors such as the age of the
child asking the question, or their personality. For example, it can be assumed
that not all children are equally inclined to create such situations. An impor-
tant factor that should be considered is the quality of the relationship already
existing between the child and the teacher, the child’s response to the defining
characteristics of the interaction, etc.
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B3AMMOJIEMCTBUE PEBEHKA U BOCITMTATEJIS, BHI3BBAHHOE
JETCKHNM BOITPOCOM

Tans nuwuy
Yuusepcutet B bausnyke, @unocodckuit paxynpreT
Bamsnyxka, CepOckast Peciybnmka, bocans u ['eprieroBuna

AnHomayus

B pabore npemyaraeTcsi 0030p MCCICIOBAHMUS, IIPOBEICHHOIO C IIEJbIO BBISBICHUS
XapaKTePUCTUK MHTCPAKIIMOHHBIX CUTYyallMil JeTeld W BOCHHUTATENCH, BhI3BAHMBIX
3a/IaBaHHEM BOIPOCOB JeThbMH. [1010OHBIX UCCIICIOBAaHUH, KaK IIOKA3bIBACT aHATU3
HUCTOPUHU BOIIPOCA, MAJIO, IPHYEM BCE OHHU ObLIU HAIPABJICHBI HA KOTHUTUBHBIN ac-
MEKT AAHHBIX CUTYaIUi, C HEJOYUYETOM MX COIMaIbHOro acrekra. Cucremaruyec-
KHUM HaOJI0/ICHHEM HaMHU 3aMEUYCHbI HHTEPAKIIMOHHbBIC CUTYAI[MU B IETCKUX Ca/ax,
BBI3BAHHBIC JICTHMH B BO3pPACTE OT TPEX JO MICCTH JICT, KOTOPbIC 3a1aBaJId BOIPOCHI
BocnuTaTessiM. [Ipy MOMOIIKM KauyeCTBEHHOT'O U KOJIMYSCTBEHHOI'O aHAJIM30B JaH-
HBIX BBISIBJICHA COTJIACOBAHHOCTH MKy THIIOM JICTCKHX BOIIPOCOB, OTBETAMHU BOC-
nuTaTeNne U X0[0M B3auMOJCUCTBHS. [10 MOMy4YeHUH OTBETOB HA BOMPOCHI, MPU
MTOMOIIIH KOTOPBIX JETH CTPEMSITCS MOJYUUTh HOBYIO HH(OpMAIHIO (TT03HABATEb-
HBIE BOIIPOCHI) UIIH CO3/IaTh HYKHbIE JJIs IeHCTBUS YCIIOBUS (I TEIbHOCTHBIC BOII-
pockl), B3aumozelcTBrue 3akaHunBaeTcs. C IPyroi CTOPOHBI, T. Ha3. COLMAJIbHBIC
BOIIPOCHI JICTH 33JIAI0T B IIEJISIX OCYIICCTBICHUS B3aUMOICHCTBUS, @ HAWIYT JIU 3TU
BOIPOCHI YIIyOJICHHE, 3aBHCUT OT OTBETOB BOCIHTATEICH. BhIsBICH U (hakT, 4TO
B3aMMO/ICHCTBHUS, BEI3BAHHbBIC JIETCKUMU BOIMPOCAMU, He cmpeuaiom 00006peHue 6
10001 MOMEHM, 0COOEHHO eCiU 8bIX00SAM U3 COOEPHCAMENbHBIX PAMOKS Oesameib-
HOcmu, ynpaeisemou gocnumamenem. Pesyibmamol ucciedosanus MOKa3bIBAIOT,
KaKuM 00pa30M BOCIHTATECIM CBOMMH Pa3IMYHBIMU, B YaCTHOCTH aJCKBAaTHBIMHU
OTBETaMH M MOBEICHUEM MOTYT MOIICPKATh PA3BUTHE U YUCOHYIO NEATEIBHOCTH
JIeTel, B CUTYAI[UX, BBI3BAHHBIX CAMUMU JIETHMH.

Kuouesvie criosa: neTckas MHAUIIMATUBA, HHTEPAKIIMOHHAS CUTYAaIlUs, OTBET BOCIIHU-
TaTels, BOIPOCHI, 3a/1aBaeMble JIETbMH JIOIIKOJILHOI'O BO3pacTa.
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